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ANCTPAKT

Pap, ce 6aBu nocpenyjyhom ynorom nyHe cBeCHOCTM y HacTaBu y ogHocy usmehy ca-
MOedpUKaCHOCTU U pafiHe aHTraXKOBAaHOCTU HACTaBHMKA, KAa0 U MOAEPATOPCKOM Y10rom
nona y mehyogHocy nomeHytTux Bapujaban. Y3opak (npurogHu) je obyxsatmo 250
NPOCBETHUX pagHuKa u3 Cpbuje (176 skeHa, 74 mywkKapua). MpuKkyn/bakbe nogartaka
je 06aB/bEHO OHMAjH aHKETUPAEM U AMPEKTHOM aaMUHUCTPaumjom. KopuwheHa je
CKana nyHe cgecHOCMU y HACMABU, KOjOM Ce NpoLemyjy ABe AMMEH3Muje nyHe cae-
CHOCTW Yy HacTaBM — MHTPANepCcoHaHa U MHTEPNEepPCOHaNHa CBECHOCT, ckpaheHa Bep-
3uja CKase camoeduKkacHocmu HacmasHuka v CKana padHe aHezaxcosaHocmu. Mpu-
MereHe Cy aHa/n3e napanesiHe U mogepupaHe napanenHe megujauuje. Pesyntatu
notephyjy 3HayajaH AuMpeKTaH edekaT camoednKacHOCTU HACTaBHUKA HA MHTpanep-
COHa/NHY U MHTEPNEPCOHA/IHY CBECHOCT, KAao U Ha pafHy aHra)koBaHOCT. MHTpanepco-
Ha/iHa CBECHOCT je 3HayajaH meaujaTop ofAHoca uamehy camoednKacHOCTU U pagHe
aHraxkosaHoctu. Mon mopepupa penaunjy nsmehy camoedunKacHocTM U pasHe aHra-
JKOBAHOCTM, NpU Yemy je oBaj edpeKaT M3parKeHUju Koa MyllKapaua. MHAMPEKTHH
edekaT camoedpnKaCHOCTM Ha pPagHy aHra*KOBAHOCT NPEKO MHTeprnepcoHasiHe CBECHO-
CTM 3HAYajaH je camo KoZ MCNUTAHMKA XeHCKor nona. Hanasu cyrepuwy notpeby 3a
poAHo cneundryHMM Nnporpammnma npopecMoHaNHOr pa3Boja HacTaBHUKaA.

KroyuHe peyu: camoephuKkacHocm, UHMpPAanepcoHanHa ceecHocm, UHMepnepcoHasl-
Ha ceecHocm, NpogecuoHanHa 0obpobum.
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YBog,

HacTaBHUUM ce AaHAc YHMBEP3a/IHO NPENO03Hajy Kao HajBaXKHMjU Ae0 06pa3soBHMX
cuctema (Cheng & Wu, 2016; Derakhshan et al., 2020). MehyTum, npMBAaYHOCT HacTaB-
HW4YKe nNpodecunje KOHCTAHTHO onaaa ycnes pacTyhux opyWTBEHUX, EKOHOMCKUX U TeX-
Ho/OLWKMX 3axTeBa (Dotta et al., 2025; OECD, 2022). Kao nocneauua, Makbak HacTaBHK-
Ka je npucyTaH y 35 obpa3oBHMX cucTema Wwnpom Espone, ykibydyjyhu Cpbujy (Eurydice
Report, 2021). NocebHo 3abpurbaBa nogaTak ga npeko 80% HacTaBHMKA LUIMPOM CBETA
M3BELWTaBa O HWUCKOj JO06PObUTU M pasmuw/ba O HanywTakwy npodecuje (Education
Support, 2024; Falecki & Mann, 2020).

OppsKaBarbe U yHanpehere 006pobUTHM HacTaBHMKA NpPeACcTaB/ba BaXKaH U Bpe-
AaH unb cam no cebu, byayhu ga ce ,o6pobUT HacTaBHUKA JOBOAM Y penaLmjy ca no-
BehaHom npodecnoHanHom nocseheHowhy M cmareHUM HuBowmma ctpeca (Dreer,
2023; Kern et al., 2014). UcTtoBpemeHo, A06PO6UT HAcTaBHUKA je NoBe3aHa ca HU3OM
MO3UTUBHMX UCXOA 33 YYEHWMKE, WKOe U 06Pa30BHE cUCTEME Y LEIUHMU.

UcTpakneatba focneaHo nokasyjy Aa [ob6pobuT HacTaBHUMKA ANPEKTHO yTUYe Ha
OCTBapMBakbe XapMOHUYHUX OAHOCA Ca YYEHUUMMA, aHTaXKOBaHOCT, MOCTUTHYhe, Kao U
camy obpobut yueHuka (Dreer, 2023; Granziera et al., 2023; Turner & Theilking, 2019).
CxopHo Tome, yHanpehere 06pobuTn HacTaBHMKA MOXKe BUTK 04, CYLUTUHCKOT 3HaYaja
33 MOCTU3ake NO3UTMBHUX UCXOAA KOg YYEHWKA, ouvyBakbe KBasnteTa obpasoBakba M
pelaBatbe M3a30Ba Be3aHWX 3a OAPXKMBOCT HacTaBHMYKe npodecuje (OECD, 2022).
Jocajawma ncTparkmBara A06pobUTM HacTaBHMKA cy ce Hajuewhe ycmepaBa-na Ha
HeraTMBHe acrneKkTe HacTaBHUYKOr 3aHMMakba, Kao LWITO Cy caropeBatbe, CTPec, aHKCUO-
3HOCT, HanywTake npodecuje (Agyapong et al., 2022; Li & Yao, 2022; Thomas & Reyes,
2024). OBaKaB NpUCTYN MPOMCTMYE M3 TPAAWULMOHANHOT MCUXONOLWKOr CTaHOBMLITA,
YMjn je UMb NPEeno3HaBakbe M pellaBarbe MCUMXOMOWKUX npobnema. Mehytum, nako
peluaBakbe NCUMXOOLKUX Telwkoha MoXKe MHAMPEKTHO AONPUHETU A06POBUTU HACTaBHM-
Ka, HOBMja UCTpaxKmBarba Npeanaxy NpPUCTyn 3acHOBaH Ha CHarama nojeAMHLa Kao no-
roaHujum 3a yHanpehere Ao06po6UTM HACTaBHUKA. YNPABO TaKas NPUCTYN NpyKa nosu-
TUBHA NCUXONOTNja, Koja ce GOKyCHpa Ha ONTUMANHO GYHKLUMOHMCAbE KPO3 NO3MTUBHA
cybjeKkTMBHa MCKycTBa, 0COBMHE MojeAMHLA M MO3UTUBHO OPraHU3aLMOHO OKpYKere
(Seligman & Csikszentmihalyi, 2014). Y oBOM KOHTEKCTY ce y UCTpaxkuBambmnma o6po-
61T HacTaBHMKaA cBe Yewhe M3yyaBa KOHUENT pagHe aHraxkosaHocTu (Yu et al., 2024),
KOju ce cmaTpa gMmeHsnjom fobpobuTtn nosesaHe ca nocsom (Rothmann, 2008) 1 3a
Koju je yTBphHeHO Aa AOMNpPUHOCU GU3MUKOM U MCUXONOLIKOM 3ApPaB/by HACTaBHWUKA
(Sarath & Manikandan, 2014; Tsuchie et al., 2025).

Teopujckn oksup
PapHa aHraxxoBaHocCT

Ynpkoc nsasosunma npodecuje, Kao WTO Cy BeSIMKM 06MM nocna, cnoxkeHn mehy-
JbYAICKM OAHOCK, aKaAeMCKMU U buxejBuopanHu npobaemu yyeHuka (Buri¢c & Macuka,
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2018), BaKHO je Aa HACTaBHWLM OCTaHy aHraxoBaHM y cBOM nocay. Mpema Teopwuju
paZiHe aHra)*oBaHOCTW, aHraXKoBaHa 0coba Heryje NO3UTUBAH CTaB Npema Moc/ay, Koju
ce orneaa y HeUCLpnHOj BUTAJIHOCTU, EHEPrnju U O4NYYHOCTU A3 Y/IOKM BpemMe U Tpya Y
obaBsbarbe 3agatka (Schaufeli, 2012). Waydenun (Schaufeli, 2012; Schaufeli & Bakker,
2013) pedvrHMWeE pagHy aHra*KOBaHOCT Kao KOHCTPYKTMBHO, 3a40B0s/baBajyhe u 3a Ka-
pujepy peneBaHTHO MEHTA/IHO cTakbe. OBO CTakbe ce 0A/IMKyje ancopnumjom (cTare ay-
60Ke KOoHLeHTpaLuumje u NOTNYHOr yparatba Y pasHe 3a4aTke), eHepruyHowhy (BMCOK
HWBO eHepruje n MeHTa/IHe OTNOPHOCTM NojeaMHLA AOK 0baB/ba pasHe 3a4aTKe, YaK U
KaZa ce cyo4aBa ca notewkohama) u nocseheHowhy (BUCOKA YK/bYYEHOCT Y paa, AOXKM-
B/baj 3Hauaja M eHTy3njasma y Be3u ca Nnocsiom).

Pe3syntatu pocapawbunx UcTpaxkuBarba NOKa3syjy Aa pajHa aHra*KoBaHOCT HacTa-
BHMKa OCTBapyje edeKaT Ha 3a,0BO/LCTBO NOC/IOM, NPey3Mmarbe A0AaTHUX OArOBOPHO-
CTU W3BaH Y4YMOHMUE U KBanuteT Hactase (Balbes & Quines, 2022; Rahmadani &
Kurniawati, 2021). BUCOK HMBO aHra*xoBaHOCTU ymatbyje BepoBaTHohy nojase npobe-
Ma MeHTa/IHOT 34paB/ba, OACYCTBOBakba Ca NOCAa M HanywTaka nocna (Johnson, 2021;
Tsuchie et al., 2025). Kaga yyeHuKe nogy4yaBajy aHraxKoBaHW HacTaBHULLM, OHWU MOKa3yjy
Behe MHTepecoBarbe 3a LIKOJICKE aKTUBHOCTM W 3aAaTKe, NOCTMXKY Bosbe akagemcke
pesynTaTe M O0XKWMB/baBajy NO3UTUBHUje emoumje y wKoau (Vujci¢ et al., 2022; Xiong &
Yuan, 2024). C 0631Mpom Ha npenosHaT 3Hayaj pagHe aHra)KoBaHOCTM 3a ychelaH pajg,
HacTaBHWMKa W OCTBAapMBar€e MO3UTUBHUX OBPA3OBHMX MCXOAQ, OBO WUCTPAXKMBaHE je
ycmepeHo Ha bosbe pasymeBakbe NCUXOMOLKMX Pecypca HacTaBHMKa, MONYT yBepera o
camoepUKaACHOCTN M MyHe CBECHOCTM Y HAcTaBM, KOju MOTy AOMPUHETU HUXOBOM OMNTU-
ManHoOM npodecnoHanHOM GYHKLMOHUCAY.

Camoecbm(acuocr U pagHa aHraXxosaHoCT

MpBOBGUTHO yBeAeH y OKBUPY COLMjaNHO-KOTHUTUBHE Teopuje (Bandura, 1986,
1997), nojam camoedrKacHOCTM ce OQHOCK Ha yBepere nojeauHLa Yy COMNCTBEHY Crno-
cobHocT aa obasu oapeheHn 3agaTak. OBO yBepere yTUYe Ha HeroBe MUCM, NOCTYM-
Ke, MoHallakbe, MOTUBALM]Y, YI0XKeHN Tpya, npocyhusare (Bandura, 1997, 2006). Cne-
undMYHO, Nojam camoedMKacHOCTU HaCTaBHMKa Ce OA4HOCK Ha yBepere HacTaBHWKa Y
concTBeHy cnocobHocT Bohera M oAprKaBakba peda v opraHusaumje y yYuoH1LM, MOTH-
BMCatba N YK/byuMBatba YYEHMKA Y HACTaBHU MPoOLEC, KAao U peanunsaumje JOAE/bEHNX
HacTaBHMX 3agaTtaka (Tschannen-Moran & Woolfolk Hoy, 2001).

HacTaBHMUM Ca BUCOKMM HMBOOM camoedMKACHOCTM MOKasyjy BULWW HUBO NpPO-
decroHanHe nocseheHOCTH, 3340BO/LCTBA MOC/AOM M pafHe aHraxosaHocTM (Han &
Wang, 2021; Skaalvik & Skaalvik, 2014; Waweru et al., 2021), Kao 1 marby emoLMOoHan-
HY UCLPM/bEHOCT, yMOpP, 6€3HaAeKHOCT U JbyThy Npema yyeHuuuma (Buri¢ & Macuka,
2018; Fathi et al., 2021). OHK Kpeunpajy KBanUTETHY KAUMY Y YYMOHULUM MAAHUPAHEM
moTmBMWYhNX YacoBa Koju yHanpehyjy cnocobHOCTM ydeHuKa, edUKACHUM ynpaB/ba-
Hbem NpobaemaTUyHMM MOHaLLaHeM, KOHTPOJIOM HEraTUBHWX emolMja U npeBasuna-
Kerem usasosa (Fathi et al., 2021; Tsouloupas et al., 2010). TakBM HacTaBHMUM Yewhe
KOpWUCTe MHOBATMBHE HaCTaBHe CTpaTernje U AOXWB/baBajy BULWM cTeneH npodecuno-
Ha/He UcnykweHoCTn 1 ocehajy BMLe NoHoca, /bybaBu M pagocT y cBom paay (Buri¢ &
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Macuka, 2018; Thurlings et al., 2015). NMopea Tora, HacCTaBHMLM Ca BUCOKMM HUBOOM
camoedUnKacHOCTU ycnelwHuje capahyjy ca Koserama y OCTBApuBatby 3ajefgHUYKUX
06pa3oBHUX uM/beBa (Goddard & Kim, 2018). OBu pe3yntatu HeABOCMUCAEHO YKa3yjy
Ha To Aa pa3Boj U yHanpehere camoednKacHOCTU He AOHOCK caMo indHe beHeduTe 3a
HacTaBHWKe, Beh y BE/IMKO] Mepu JONPUHOCK U NOAM3akby KBasUTeTa 06pa3oBHON cUCTe-
Ma Y LLeJINHMN.

MyHa cBECHOCT Y HAacTaBM U PaAHA aHrAXKOBAHOCT

C 063npom Ha 3Hayaj camoedmKacHOCTM y npepsuharby GPOjHUX MO3UTUBHUX
MCX04a Y HacTaBW, YK/bydyjyhu pagHy aHraXKoBaHOCT, BaXKHO je pasyMeTu Koju daKkTopm
NeXKe y OCHOBM MOBE33aHOCTM OBMX KOHCTPYKaTa. TOKOM MPOTEKAMX roAWHa, MyHa CBe-
cHocT (eHrn. mindfulness) je npeno3HaTa Kao 3Ha4ajaH NCUXOJIOLIKKN pecypc Koju eduKa-
CHO ybnaXkaBa HeraTMBHE eMouMmje, CMakbyje CTPeC U NOACTUYE PE3UINJEHTHOCT U NCUXO-
NIoWwKy obpobuT HacTaBHMKa (Barata-Goncalves et al., 2025; Moyano et al., 2023; Nur-
shadrina et al., 2025). MyHa CBECHOCT Ce 0AHOCK Ha CTakbe Koje HacTaje M3 Nak/busor
obpahatba NaKke Ha TPEHYTAK Koju ce AelaBa caja W nNpucTynarba cuTyauuvjama 6es
ocyhusara (Williams & Kabat-Zinn, 2013). OHa nogpa3ymeBa MOTMNYHO MPUCYCTBO Yy
cajaWwrbemM TPEHYTKY, NOCMaTpare MUCIM M emoumja 6e3 ocyhuBarba U HUXOBO NpU-
XBaTakbe, yMecTo M3beraBarba, NOTUCKMBAHA UAW NPETEPAHOT YNyLWTakba Y hUX.

MexaHn3mMKM NaKke M CBECHOCTU KOjU CTOje y OCHOBW PasinyuunTmx aeduHuumja
NMyHe CBECHOCTW WHTErpuLly yHyTpallke MpoLece, Kao LITO Cy Te/lecHe ceH3auuje, ca
CMo/ballbUM CTUMY/TYCMMA KOjU NPou3/ase n3 coumjasiHuX/MHTEPNepCoOHaNHUX UHTEp-
aKLMja, WTO YKasyje Ha TO 3@ Ce CBECHOCT MOXe Pa3yMeTM M KAao JIMYHU U KAao UHTep-
nepcoHanHu npouec (Gordesli et al., 2019). Mehytum, BehuHa noctojehux UHCTpyme-
HaTa 3a MPOLLeHY NyHe CBECHOCTM onepaLMoHanunsyje oBaj KOHCTPYKT Kao AUCNO3MLMO-
HY KapaKTEepUCTUKY, Te ce npeBacxofHO GOKycupa Ha WHTPaANepCoHaNHy AUMEH3WUjy
CBECHOCTU. MHTpanepcoHanHa CBECHOCT MpPETEeXHO HarnawaBa CBEeCcT O COMNCTBEHMM
YHYTpalWHbWM CeH3auMjamMa, OOK Matbe naxkrwe nocsehyje NpuMMeHM CBECHOCTM Y
WHTepnepcoHanHUM oaHocuma (Pratscher et al., 2018). 3a pa3nuKy o, AUCNO3ULMOHE,
WHTpanepcoHasiHe CBECHOCTU, MHTEPNEPCOHasIHa CBECHOCT Ce OAHOCKM Ha CnocobHoCT
ocobe Aa oApraBa OTBOPEHY M peuenTUBHY CBECT O OHOME LITO Ce AellaBa TOKOM
WHTEpaKUuMmja, yK/byuyjyhu concteeHe u Tyhe mucau, emoumje, oceharba, TenecHe ceHsa-
umje, UCKYCTBA M Hamepe, Y3 3afprKaBatbe OTBOPEHOCTU, NpuxBaTakba U Heocyhyjyher
cTaBa npema cebu n apyruma (Pratscher et al., 2026). KoHKpeTHO, y norneay ¢okyca
nakke, NHTPanepcoHaHa CBECHOCT je ycMepeHa Ha CBECT O COMCTBEHWM YHYTPaLIHUM
CTarbMMa, OOK MHTEPNEepCOHa/NHAa CBECHOCT Mpowupyje Ty CBECT Ha eMOLMOHANHE U
6uxejBMopasHe CUrHane Apyrux Jbyau TOKOM WMHTepaKkumja (Pratscher et al., 2018).
UcTpaxnBarba Nokasyjy Aa ocobe ca BUWKMM HWBOOM MHTPanepcoHasiHe CBECHOCTU
yje4HO MNOoKasyjy M BULM HMBO E€MOLMOHANIHE WUHTENUreHUMje, WTO 3Hayn ga Mmajy
60/be CNOCOOHOCTM Aa NPenosHajy, pasymejy M ynpas/bajy CONCTBEHMM emouujama
(Mesmer-Magnus et al., 2017; Miao et al., 2018), A0K je BULIM HUBO UHTEpPNEPCOHaNHe
CBECHOCTM NOBE3aH Ca BULUMM HMBOOM emnaTtuje, 60/bMM KBaIMTETOM KOMYHUKaLMje 1
Behom pesnnmjeHTHowhy (Hoseininezhad et al., 2025).
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CBECHOCT y HacTaBW Ce OHOCU HA HAaCTaBHMKOBY CBECT O COMNCTBEHUM emMoLmja-
Ma M MoHalaky, Kao U 0 emMmouMjamMa W MOHallaky CBOjUX YYEHMKA TOKOM npoLueca
noZy4aBarba M yyetrba (Frank et al., 2016). CBecHM HaCTaBHUUM ce NlaKLle HOCe ca 3axTe-
BMMa nocna, GOoKycMparbem naxre Ha cafalltby TPEHYTaK, YMECTO Ha npobieme u no-
cneauue Koje cy BaH bUXOBe KOHTpoAe, WTo UM omoryhaBa a cMakbe CTpec M yHanpe-
Ae concTtBeHy A06pobuT M KBanUTeT HacTaBHe npakce (Braun et al.,, 2019; Gabel-
Shemueli et al., 2023). OBakaB npucTyn passunja emnaTujy U MeHTanHy GaekcubunHocT,
omoryhaBajyhu HacTaBHMLMMA @ yCMepe CBOjy eHeprujy Ka NpoakTMBHOM ynpaB/batby
yunoHuuom, nosehajy csect o notpebama yyeHuKa 1 U3rpage 3HavyajHe ogHocCe ca Hu-
ma (Braun et al., 2019; Moyano et al., 2023).

MpeTxogHa UCTpParkMBatba YKasyjy Ha 3Ha4yajHy NOBE3aHOCT camoedUKACHOCTU U
nyHe csecHocTu (Bekirler & Bilaloglu, 2022; Waldman & Carmel, 2019), a Takohe cy
naeHTMPUKOBaHM U MeanjaToOpcKu edeKTU NyHe CBECHOCTU Y HACTaBKU Ha oaHOC n3mehy
camoedUnKacHOCTU U pagHe aHraxkosaHocT (Moyano et al., 2023). Peayatatn MojaHa u
capagaHuka (Moyano et al., 2023) cyrepuily Aa HacTaBHUKE ca BUCOKMM HMBOOM Camo-
eduKacHoCTM KapakTepuwe Beha NMPUCYTHOCT, Naxrba M GOKYC Ha cajallrby TPEHYTaK,
Kao M OTBOPEH, NpuxBaTajyhn 1 npujemuns cTas 1 NPUCTYN MHTEPAKUMjM Ca yYeHULMMA.
MocnegnyHo, HacTaBHUUM ca Behom MHTpPanepcoHaNHOM U MHTEPNepPCOHaIHOM CBECHO-
why y Hactaeu nokasyjy Behy pagHy aHra)koBaHocT. [yHa cBecHOCT moxke nosehatu
[OXMB/baj YPOHEHOCTM M NaKkbe, WTO 3ay3BpaT gonpuHock Behoj jacHohu 1 Kusonu-
CHOCTM UCKYCTaBa, Na Ce HAaCTaBHULM MOTY CHaXHWje aHraKoBaTu y CBOjUM 3ajaLm-ma
M noctaTM Matbe CKJAOHM ayTomMaTCKMM obpacumma pearosatba (Malinowski & Lim,
2015). Takohe, Beha cBeCHOCT y HacTaBu moxke omoryhuTu passoj BewTnHa U camope-
ry1aToOpHUX pecypca Koju ce Mory KOpPUCTUTU 33 ePpUKACHO ynpas/bakbe YYUOHULLOM,
ynme ce fopaTHo nosehasa pagHa aHraXoBaHOCT HacTaBHMKa (Roeser et al., 2012).

Ynora nona y penauuju namehy camoedpmkacHocTu, nyHe CBECHOCTU
M pagHe aHra)KoBaHOCTU

MpeTxogHa NCTparkMBakba NOKa3yjy Aa HAacTaBHUUE CBOjy NpodecroHanHy ynory
yewhe rpage Kpo3 eMOUMOHA/IHE M penauuoHe acnekte, npuaajyhu sehy BaHoOCT
NMoBE3aHOCTM Ca YYEHULMMA U HUXOBO] aKTUBHO] YK/bYYEHOCTU Yy HaCTaBHM npoLec
(Ahmad et al., 2015; Lamote & Engels, 2010). Y4eHUUM HACTaBHUL,E YECTO A,0KUB/bABA-
jy Kao 6puKHMjEe 1 NpUCTynaYHMje, Te ca hUMa YCNOCTaB/bajy CHaXKHMUje eMOoLMOHaNHe
Bese (Jony, 2025), Koje 3a HacTaBHULLE MOry NpeAcTaB/baTy 3HadYajaH M3Bop npodecuno-
Ha/ZIHOTF CMUCAa U MoTMBaLMje. Cxo4HO TOMe, A0KMB/baj NpodecnoHanHe edrUKacHOCTU
KOZ, HacTaBHMLA je YecTo NoBe3aH He caMo Cca opraHM3aunjom Hactase Beh 1 ca KBanu-
TETOM MHTEepaKLMje ca yYeHUUMMa M HUXOBOM aKkTMBHOWhY y npouecy yyerba (Ahmad
et al.,, 2015; Lamote & Engels, 2010). Y Tom KOHTEKCTY, eMnaTuja, OCET/bUBOCT Ha NO-
Tpebe yyeHMKa, KBaNIUTET KOMYHUKALMjE U A0XKMB/BbA] BAIMCKOCTU ca y4eHULMMa mory
MMaTK 3Ha4ajHy ynory y o6/MkoBary HUXOBOF NPodecMoHaNHOr UAEHTUTETA U pasHe
AHra*koBaHOCTM.
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HacynpoT Tome, HacTaBHMLUWM MYLUKOF Mofia CBOjy npodecroHanHy epuKacHocT
yewhe Temesbe Ha aCNEKTMMA KOHTPOJIe HAaCTaBHOT NpoLueca, AUCLUMNANHE U OpraHn3a-
umje paga paspega (Ahmad et al., 2015; Lamote & Engels, 2010). Y Tom cmucay, Huxo-
Ba pajHa aHra)koBaHOCT Moxe y Behoj mepu NpousnnasmuTu U3 KOrHUTUBHE MpoLeHe
concTBeHMx NnpodecroHaNHMX KomneTeHLMja, OAHOCHO M3 Nepuenuumje cnocobHocTn Aa
edpuKacHo ynpassbajy HaCTaBHUM NPOLLECOM, OApP*KaBajy ANCLUMMNANHY U OpraHu3yjy pas
y ofe/betby. YUeHUUM HacTaBHUKE MYLLKOT NoJia, Y O4HOCY Ha HacTaBHuUe, Yewhe nep-
LUMNMpajy Kao Hocuole ayTopuTeTa U aucumnanHe y paspeay (Jony, 2025), ctora tbuxo-
Ba YK/bYYEHOCT Y HAaCTaBHU NPoLEC MoXKe 6UTU Marbe YC/I0B/bEHA KBA/IMTETOM eMOLU-
OHa/IHe UHTepaKLuMje ca y4eHULMMA, @ BULLE NPOLLEHOM COMNCTBEHE ePUKACHOCTU U CMOo-
COBHOCTM ynpaB/barba Paspesom.

Metop

Mpo6nem, unsb 1 3aaaum UCTPaXKMBakba

Monasehu of TEOPUjCKMX OKBUPA NO3UTUBHE NCUXONOTMjEe U Hanasa NPeTXoLHUX
UCTparkMBakba, NPOHEM OBOI UCTPArKMBakba Ce 3aCHMBA Ha NOTpebu Aa ce ucnuTa Ha
KOjWU HauMH MCUXONOLIKM PECypcu HacCTaBHMKa, NMONyT yBepera 0 caMoedMKacHOCTU U
NMyHe CBECHOCTM Yy HacCTaBu, AONPUHOCE HUXOBOj PafiHOj aHrAXKOBAHOCTU, Ka0 BaXKHOM
acnekTy npodecroHanHor GpyHKLMOHMCaba U J06pobuTU. MaKo cy paHMja UCTPaXKMBa-
Hba NOTBPAMIA Aa camoedMKacHOCT OCTBapyje NO3MTUBAH AOMNPUHOC Objalltberby paa-
He aHra)KoBaHOCTU HacTaBHMKa (Han & Wang, 2021; Skaalvik & Skaalvik, 2014), Te aa
nyHa CBECHOCT MOXe nocpeaoBath y Tom ogHocy (Moyano et al., 2023), jow yBeK Huje
[0BOJ/bHO UCTPAXKEHO KaKo MHTPANepcoHaHa U UHTEePMepCcoHaHa AUMEH3Mja NyHe cBe-
CHOCTM AndepeHLMpaHo JONPUHOCE OBOM OAHOCY KoA HacTaBHMKa. MocebHo je HejacHO
Y KOjoj Mepu Noa HaCTaBHUKA MOXKe OCTBapMBaTK edeKaT Ha CHary v npasal, NoBe3aHoOCTH
HaBeAEeHWNX KOHCTPyKaTa.

Y3aumajyhu y 063up Hanase Koju ykasyjy Ha nosnHe pasaunke y npodecroHanHoOM
WOEHTUTETY, EMOLIMOHANHUM U peaumoHMm KomneteHumjama (Ahmad et al., 2015; Lamote
& Engels, 2010), non moKe AeN10BaTh Kao MOAEPaToP U ANPEKTHUX U MHAUPEKTHUX NyTe-
Ba KOjuMa camoedMKacHOCT ocTBapyje edeKaT Ha pagHy aHraxosaHocT. byayhu ga ce
06pa3oBHM cucTem y Cpbuju cyoyaBa ca 3HayajHUM M3a30BMMA Y NOraesy HacTaBHUYKe
[06pobUTU 1 3a4prKaBatba HACTaBHOM Kaapa, pasymesatbe GakTopa Koju yThUy Ha pagHy
aHra)KoBaHOCT MMa M3y3eTaH MpakTUyaH 3Hauyaj. CxogHO TOMe, UW/b OBOr paga npes-
CTaB/ba UCMIUTUBAHE Y/I0TE NMyHe CBECHOCTU Yy HacTaBW y penaumjn nsmehy camoeduka-
CHOCTM M pafHe aHra’koBaHOCTH, y3 pasmaTtparbe moryhe mogepaTtopcke yaore nona y
0OAHOCY NOMEHYTUX Bapujabau.

Y cKnagy ca nocTaB/beHUM Lu/bem, aeduHUcaHu cy cnesehn 3agaum UCTpaXku-
Batba: (1) McnutaT NoBe3aHOCT camoedUKaCHOCTU U pasiHe aHra*KOBaHOCTU HACTaBHU-
Ka; (2) UcnuTtaT meamjaumMoHy yiory MHTpanepCcoHaaHe U MHTepNepcoHaiHe CBECHOCTU Y
HacTaBM y 04HOCY CaMOedUKACHOCTU U PafiHe aHraXKOBAHOCTU HACTAaBHUMKA; (3) UcnutaTu
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MOAEPATOPCKY y/aory nona y ogHocy mamehy camoeduKacHOCTM, MHTpanepcoHanHe U
WHTepNepCcoHaNHe CBECHOCTW Y HacTaBu, U pagHe aHTaXKoBaHOCTU HACTaBHMKA.

Ha Cavum 1 je npuvKasaH KOHLENTYyasHU MOAEN UCTPaXKMBaka rae camoeduka-
CHOCT HacTaBHMKa (X) NnpeacTaB/ba NPeaANKTOPCKY Bapujabny, MHTpanepcoHanHa (M1) n
WHTepnepcoHanHa ceecHocT (M2) cy napanenHu meaujatopu, KpUTEPUjyMCKa Bapwuja-
6na je pagHa aHraxosaHocT (Y), Aok je non (W) mopepaTopcka Bapujabna nyTteea:
a1 (AnpeKkTHM edekaT camoedMKaACHOCTM HACTaBHUKA HA MHTPanNepCoHasiHy CBECHOCT),
a2 (gupeKTHN edekaT camoePUKaCHOCTU HACTaBHMKA HA MHTEPNEpPCOHasIHY CBECHOCT),
b1 (AnpeKTHWM edeKaT MHTPanepcoHaHe CBECHOCTU Ha pafHy aHraxkoeaHocT), bz (au-
PeKTHU edeKaT MHTeprnepcoHasHe CBECHOCTM HA PafHy aHraXKoBaHOCT) C’ (OUPEKTHU
edekaT camoedUKaCHOCTM Ha PaSHY aHraXKoBAHOCT), C1 (MHAMPEKTHU edekaT camoedu-
KaCHOCTU Ha pajHy aHraXKOBaHOCT MPEKO MHTpanepcoHasHe CBECHOCTU) U C2 (MHOM-
peKkTHU edeKaT camoedMKaCHOCTU Ha PagHy aHraKoBaHOCT NPEKO MHTepnepcoHanHe
CBECHOCTH).

Cnhuka 1
KoHuenmyanHu modesn ucmpaxueara

Hutpanepconanusa Ion (W)
ceecuoct (M1)

-
-
e
-
-

CamoedukacHoct - ’ i Panua
HacraBHuka (X) - 1 *| auraxosanoct (Y)

Hutepnepconanua
ceecHoct (M2)

Y3o0paK u npoueaypa

Y30pak je 610 npurogaH n obyxsatmo je yKynHo 250 npocBeTHUX paaHuka (176
WCMUTAHMKA XEHCKOr Nnoaa n 74 ucnutaHuKa MyLLKor nona), ctapoctn usmehy 23 n 64
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roanHe (M = 41,33, SD = 9,90). MNpoceyaH pagHU CTax UCMUTAHUKA je M3Hocuo 13,54
roamHa (SD = 10,25). Y3opKkom je obyxsaheHo 64 yuntesba, 79 HaCTaBHWMKA 3aMOCAEHUX
Yy OCHOBHOj WwWKoan n 107 HacTaBHMKa 3aN0OCNEHNX Yy CpeaH0j WKou. Noaaum cy npuky-
N/beHM NyTeM OHAajH nnaTdopme 3a aHKeTUparbe (13%) n AMpeKTHe aaMUHUCTpaLMje
(Tvna nanup-onoBka; 87%) Tokom geuembpa 2024. u jaHyapa 2025. rogmHe. UcTpaxku-
Bakbe je 0406peHo of cTpaHe ETMuke Komucuje OaceKka 3a ncmuxonorujy dunosodcekor
dakynTeta, YHuBepsuTeta y Kocosckoj Mutposuum. Yyewhe je 6uno y NOTAYHOCTM
[06pOoBOJ/bHO, Y3 3arapaHTOBaHy aHOHMMHOCT yYyecHMKa. CBU yyecHWUUM cy ganu uHdop-
MMCaHW NPUCTAHAK U HUCY NPUMWAN HAJOKHAAY 3a CBoje yyelwhe y UCTpaxKnsamy.

UHCTpYyMeHTH

Kao mepa camoedMKacHOCTM HacTaBHMKaA je KopuwheHa ckpaheHa Bep3uja Cka-
ne camoegukacHocmu HacmasHuka (Teachers’ Sense of Efficacy Scale — Short form;
Tschannen-Moran & Hoy, 2001). Ckanom ce npoueryjy TpM acrnekTa HacTaBHUYKe
camoedukacHocTu: (1) CamoedmKaCHOCT y aHraxoBaky y4eHUKa (HNp. Koauko moxce-
me Oa donpuHeceme mome 00 yYeHUYU 8epyjy y C80j ycrex y u3spuwerby WKOACKUX
o0basesa?); (2) CamoedrKacHOCT y NPUMEHM HacTaBHUX cTpaTternja (HNp. Y Kojoj mepu
Moxceme 0a npyxume aamMepHamMuUeHo objawrerbe Uau npumep Kada cy y4eHuuu
36yreHu?); n (3) CamoedurKacHOCT y ynpas/baky ofe/berem (Hnp. Kosauko moxeme
da KoHmponuweme omemajyhe noHaware y y4yuoHuyu?). Cactoju ce ns 12 crtaBku ca
AeBeTocTeneHom ckanom JlnkepTtosor Tuna (og 1 =,Humano”, go 9 = ,y BeAUKoj Me-
pu”), Npy Yemy BULUM CKOP YKa3yje Ha BULWIM cTeneH camoeduKacHocTu. EkcnnopaTtme-
HOM paKTOPCKOM aHann3oMm je yTBpheHa jeAHOdAKTOPCKa CTPYKTypa cKane (ca dpakTop-
ckum onTtepeherwnma ajtema og, 0,59 ao 0,80), Nnpu Yemy je Noy34aHOCT CKasne npoue-
HeHa KpoHbaxoBum anda KoeduumjeHTom nsHocuaa 0,89.

Kao mepa nyHe cBecHOCTM y HacTaBu je kopuwheHa Ckana nyHe ceecHocmu y
Hacmasu (Mindfulness in Teaching Scale — MTS; Frank et al., 2016). Ckanom ce npoue-
HYjY BE ANMEH3Mje NyHe CBECHOCTM Yy HacTasu: (1) MIHTpanepcoHanHa AMMeH3Mja, Koja
Ce 04HOCK Ha CBECT YCMepeHY Ha COMNCTBEHO MCKYCTBO (HNp. Kada npedajem, YyuHU mu
ce 0a padum ,,aymomamcKku”, 6e3 MHo20 ceecHocmu o0 mome wma padum) u (2)
MHTepnepcoHanHa AMMEH3Knja, Koja noapasymesBa CNOCOBHOCT emnaTuje U Npujemum-
BOCTM Yy OAHOCMMA Ca yyeHuumma (Hnp. Jo3zsosbasam ceojum ydeHUyumMa 0a uspase
csoja ocehara, Yak u Kada Mu mo u3asusa Hesna2o0y). Cactoju ce oa 14 cTaBKu, ca
neTocteneHom ckasom JlnkepTosor Tnna (og 1 = ,HMKaga”, o 5 = ,yeek”). Npesoa Ha
CPMNCKM je3nK U3BedeH je MeTo40oM NOBPATHOT NpeBoa, Y3 CarlacHOCT U KOHCyTaumje
ca ayTopom cKane. Y ckiagy ca npetxogHum Bannaaumnjama (Gordesli et al.,, 2019; Li et
al., 2019; Zahirinia et al., 2025), ekcnnopaTMBHOM (HAKTOPCKOM aHanM30M je yTBpheHa
OBOGAKTOPCKa CTPYKTypa ckane (ca dakTopckum ontepehersMma ajtema 3a ¢aKTop
WMHTpanepcoHanHe ceecHoctn og 0,61 go 0,81, oaHOCHO 3a daKTOp MHTEpRnepcoHanHe
cBecHoctn og, 0,58 go 0,69), ca HUCKOM Kopenauujom usggojeHux daktopa (r = 0,22,
p < 0,01). Y Hawem UCTpaxknBatby, NOY3AAHOCT MHCTPYMEHTA npoLereHa KpoHbaxosum
anda KoeduuunjeHtom msHocuna je 0,84 3a MHTpanepcoHanHy ammeHsnjy um 0,69 3a
WHTEPNEPCOHaNHy AuMeH3njy. [obujeHn pesyntaTm cy y CKaagy ca nNpeTxogHUm
uctparkmsarwuma (Gordesli et al., 2019; Li et al.,, 2019; Zahirinia et al., 2025), Koja
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AOCNeAHO YKasyjy Ha HUXKY NOYy3[aHOCT MHTEpNepCoHasiHe AUMMeHsuje, WwTo ce obja-
WHaBa MakbuM bpojem ajTema (MeT ajTema) Koju YMHE OBy AUMEH3U]Y, Te ce npema noje-
AVHMM ayTopuma cmaTtpa npuxeat/bmeom (Tavakol & Dennick, 2011).

Kao mepa pasHe aHra)koBaHocTW je KopuwheHa CKasia padHe aH2axosaHocmu
(Utrecht Work Engagement Scale — UWES; Schaufeli et al., 2006). Ckanom ce npouetbyje
cTeneH noceeheHoCcTV pagy, 0OAHOCHO HUBO pPagHe aHraxkoBaHOCTU. CacToju ce U3 AeBeT CTaB-
KM ca cegmocTeneHom ckasiom Jlnkeptosor Tvna (og 0 = ,HuKaga”, oo 6 = ,yBek / cBaku
AaH”), NpU Yemy BULUM CKOP YyKasyje Ha BULIM CTEMeH pagHe aHra)osaHocTu. Ckanom
ce Mpougeryjy TPU acrneKkTa pagHe aHraxkosaHoctu: (1) EHepruuHocT (Hnp. Ha ceom
nocny, oceham ce cHa#Ho U eHepauyHo); (2) MocseheHocT (HNp. [ToHOoCaH cam Ha Nocao
Koju obasrmam) u (3) Ancopnumja (Hnp. Jok padum, nocao me rnoHece). Ekcniopatme-
HOM GaKTOPCKOM aHann30M je yTBpheHa jeaHOdAKTOPCKa CTPYKTypa cKane (ca dpakTop-
ckum onTtepeherwnma ajtema og, 0,71 no 0,88), npu yemy je Noy3ZaHOCT CKasne npoue-
tbeHa KpoHbaxoBum anda koedpuunjeHTom nsHocmna 0,93.

CraTUCTUYKa aHaNu3a

Y cknagy ca 3ajauuma UCTpaXkuBarba, CNPoBeAEeHe Cy aHanM3e napanenHe me-
aunjaumje (Moaen 4) u moaepupaHe napanenHe meamjaumje (Mogen 59) kopuwherem
IBM SPSS (Bep3nja 28) n Process Macro sep3uje 4.2 (Hayes, 2022). C 063npom Ha Hana-
3€ KOju Cyrepuily Aa pafHuU CTaXK HACTaBHMKA MOXKE MMATW 3HaYajHy yaory 1y HacTas-
HWYKOj camoedMKacHOCTM U y paaHoj aHraxosBaHoctu (Tschannen-Moran & Woolfolk
Hoy, 2007; Skaalvik & Skaalvik, 2007), Bapujabna PagHu cTax je yK/bydeHa y mogene
Kao KOHTPO/IHA Bapujabnia. EQeKTU cy cmaTpaHM 3HAYajHUM aKO MHTEpPBaAN MoBepeHa
HWje cagpkao BpedHOCT 0, JOK Cy cTaHAApAHe rpelwke epekata npouereHe bootstrap
meToZoMm ca 95% nHtepsanom nosepera (5000 y3opaka).

Pesyntatm

M3paxkeHocT, AucTpubyumja u noBe3aHOCT Bapujabau
Y UCTPaXKUBaky

YBugom y Tabeny 1 3aksbyuyje ce ga cBe Bapujabne Koje cy obyxsaheHe uctpa-
MBakbeM MMajy HOpMa/IHy pacnogeny CKopoBa npema BpeaHOCTMMa KoeduumjeHaTta
3aKOLLEHOCTU M crsbolwTeHocTn auctpmbyumje (-1,5 < Sk, Ku < 1,5; Tabachnick & Fidell,
2013).

BpeaHoctn MupcoHosux KoedbuumjeHaTa Kopenauuje, npema KoeHoBUM KpuTte-
pujymmma (Cohen, 1988), ykasyjy Ha To Aa camoedMKaCHOCT HAaCTaBHWKA OCTBapyje
3Ha4ajHe ymepeHe [0 BUCOKEe MO3UTMBHE Kopenauuje ca UHTPaAnepCoHasNHOM, UHTep-
nepcoHasHoOm ceBecHowhy M pagHOM aHraxosaHowhy, Te A3 pagHa aHraxKoBaHOCT
KOpenupa 3HayajHO, YMEpPEHO A0 BUCOKO MO3UTMBHO Ca MHTPANepCoOHasIHOM U UHTep-
nepcoHanHom ceecHowhy. MHTpanepcoHanHa CBECHOCT OCTBapyje 3Ha4ajHy HWCKY no-
3UTUBHY KOpenaLmjy ca MHTepnepcoHaAHOM cBecHowhy.
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Tabena 1
JleckpunmueHu MoKazamersou U UHMepKopenayuje ucnumusaHux eapujabnu

Teop.pacnoH M SD Sk Ku 2 3 4

1. CamoedmkacHocT

1-9 6,92 1,13 -0,68 0,81 ,53* ,40"™ ,67*"
HaCTaBHMKA
2. UHTpanepcoHanHa cBeCHOCT 1-5 4,07 0,70 -0,96 0,94 - ,22**,59**
3. UHTepnepcoHanHa cBecHOCT 1-5 3,95 0,72 -0,87 1,47 - ,34™*
4. PagHa aHraxkoBaHocCT 0-6 4,49 1,17 -0,91 0,14 -

HanomeHa. M — apuTmeTnuKa cpeamnHa; SD — cTaHAapaHa aesujaumja; Sk — ckjyHuc; Ku — kypTosuc; *p < ,01.

Mepaujatopcku edpeKaT MHTPaANepPCcoOHaIHE U UHTEpNEepPCoHasiHe
CBECHOCTM Ha oaHoc uamelhy camoedpukacHocTn
pagHe aHraXoBaHOCTU HaCTaBHUKA

Y un/by UCMUTMBAba MeAMjaTOPCKOr epeKTa MHTPanepCcoHa He U UHTepnepco-
Ha/iHe CBECHOCTM Ha 04HOC M3mely camoednKacHOCTM HacTaBHMKA M pagHe aHraxKoBa-
HOCTHW, CNPOBEAEHa je napanesHa megujaumja. Pesyatatm cnposegeHe aHanuze (Tabena
2) cy NOKasanu 3HayajaH AMpPeKTaH epekaT caMoedMKacHOCTU HACTaBHUKA Ha UHTpanep-
COHaJ/IHY U MHTEPMNEepPCOHaNHY CBECHOCT.

Mopea Tora, MAEeHTUOUKOBAHU Cy 3HaYajaHU AMPEKTHU edeKTU camoedUKacHOCTM
HaCTaBHWKa M MHTpPanepcoHa/He CBECHOCTM Ha pagHy aHra)KoBaHoCT. HacynpoT Tome,
MHTEepPNepCcoHaNHa CBECHOCT HMje OCTBapwW/ia 3HauyajaH auMpekTaH edeKaT Ha pagHy
aHraXoBaHoCT.

YKYNHU MHAMPEKTHM edeKaT camoedpmMKacHOCTU Ha PagHy aHra*KoBaHOCT je 3Ha-
yajaH, MpW Yemy Ce MHTpanepcoHasHa CBECHOCT M3A4Baja Kao 3HadajaH megujatop
opHoca namehy camoedrKacHOCT HacTaBHMKA U pagHe aHraxoBaHocTU. MHTepnepco-
Ha/iHa CBECHOCT HMje OCTBapM/aa 3Ha4ajaH megmnjaTopcku edekaT. OBM Hanasm cyrepu-
Wy 43 HACTaBHMLM Ca BUCOKMM HUBOOM CaMOEdUKACHOCTM MMajy M3paXKeHujy cnocob-
HOCT Aa byay NPUCYTHW y TPEHYTKY M NpUXBaTajy CONCTBEHa eMOLMOHaHA MCKYCTBa,
wTo um omoryhasa Behu HMBO nocBeheHOCTU M aHraXKoOBaHOCTH Y paay.

Ta6ena 2
Pe3ynamamu napanenHe meoujayuje

Kputepujym
MHTpanepcoHasHa CBECHOCT
MpeaunkTopn B SE t p Cl (LLCI, ULCI)
CamoedpUnKacHOCT HacTaBHMKaA ays 0,33 0,03 9,75 ,00 0,26, 0,39
PagHu ctax 0,00 0,00 0,73 ,46 -0,00, 0,01

R2=,29, F(2, 247) = 48,15, p =,00
MHTepnepcoHasHa CBECHOCT
CamoedUnKacHOCT HacTaBHMKa a, 0,25 0,04 6,77 ,00 0,17,0,32
PagHu cTax -0,00 0,00 -0,40 ,69 -0,00, 0,01
R%2=,16, F(2,247) = 22,99, p = ,00
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Kputepunjym
MHTpanepcoHanHa cBECHOCT
MpeankTopun B SE t p Cl (LLCI, ULClI)
PagHa aHra»kosaHocT
CamoedUnKacHOCT HacTaBHMKa ¢ 046 0,06 8,05 ,00 0,35,0,57
MHTpanepcoHanHa cBECHOCT b; 0,54 0,09 6,16 ,00 0,37,0,72
MHTepnepcoHanHa cBecHOCT b, 0,12 0,08 1,46 ,14 -0,04, 0,28
PagHu cTax 0,01 0,00 1,51 ,13 -0,00, 0,01
R2=,53, F(4, 245) = 65,49, p =,00
YKYNHU UHONPEKTHU edeKaT 0,21 0,04 - - 0,13,0,28
CamoedpuKacHocT—>
MHTpanepcoHanHa cBeCHOCT ci 0,18 0,04 - - 0,11, 0,25
—PafHa aHraxosaHoCT
CamoeduKacHocT—>
MHTepnepcoHanHa cBecHoCT c; 0,03 0,02 - - -0,01, 0,08

—PagHa aHraxoBsaHoCT
HanomeHa. B — HecTaHAapau3oBaHu edektu; SE — cTaHaapaHa rpewka; Cl — 95% WHTepBan noBeperba;
LLCI — porba rpaHuMua nHTepsana noseperba; ULCI — ropra rpaHMLa MHTepBana nosepersa.

MopgepaTtopcku edeKkar nona Ha ogHoc usmehy camoedpukacHocTy,
MHTPanNepcoHas He U MHTEPNEepPCcoHaIHe CBECHOCTH Yy HACTaBM
M pagHe aHra)KoBaHOCTU HaCTaBHUKa

Ca uu/bem McnNUTUBAkbA MoZepaTopcKor edekTa nona Ha penauuje namehy ncnu-
TUBaHWX Bapujabau, cnpoBeseHa je mogepupaHa napanenHa meaujaumja (Tabena 3).

Tabena 3
Pezyamamu modepupaHe napanenHe medujayuje

Kputepnjym
WHTpanepcoHanHa cBECHOCT
MpeaunkTopu B SE t p Cl (LLCI, ULCI)
CamoedUnKacHOCT HacTaBHMKa 0,38 0,13 3,05 ,00 0,13,0,63
Mon 0,40 0,49 0,83 ,41 -0,56, 1,37
CamoedukacHoct 0,04 007 052 60 -0,18, 0,10

HacTaBHuMKa X Mon
R?=,32, F(3, 246) = 36,45, p = ,00
MHTepnepcoHasiHa CBECHOCT

CamoedpUnKacHOCT HacTaBHMKa 0,27 0,14 1,89 ,05 0,01, 0,55
Mon -0,04 0,55 -0,06 ,94 -1,12, 1,05
CamoeduKacHocT 0,18 0,07 2,57 ,01 0,05, 0,31

HacTaBHMKa X lMon
R?=,16, F(3, 246) = 16,56, p = ,00
PagHa aHra)xosaHocT

CamoedpUnKacHOCT HacTaBHMKa 0,96 0,20 4,80 ,00 0,56, 1,36
MHTpanepcoHanHa cBeCHOCT 0,46 0,22 2,09 ,04 0,03, 0,89
MHTepnepcoHanHa CBeCHOCT 0,20 0,37 0,54 ,58 -0,52, 0,92
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Kputepujym

WHTpanepcoHanHa CBECHOCT
MpeankTopu B SE t p Cl (LLCI, ULCI)
Mon 0,25 0,83 0,30 ,76 -1,37,1,87
CamoeduKacHocT -0,33 0,12 -2,64 ,01 -0,58, -0,08
HacTaBHMKa X Mon
MHTpanepcoHanHa cBeCHOCT 0,11 0,21 0,51 ,61 -0,30, 0,52
x Mon
NHTepnepcoHanHa 0,25 0,09 2,78 ,01 0,08, 0,42

ceecHocT x [Mon

R2=,54, F(7,242) = 38,28, p =,00
HanomeHa. B — HecTaHaapgmsoBaHu edektn; SE — ctaHaapgHa rpewka; Cl — 95% uHTepBan nosepema;
LLCI — gorba rpaHumua HTepBana nosepera; ULCI — ropra rpaHMLa MHTepBana noseperba.

Pe3yntaTu ykasyjy Ha 3HauyajaH edeKkaT MHTepakumje nona U camoedrKacHOCTH
HacTaBHWKa Y NPeaMKLMjM paJHe aHraXXoBaHOCTH, cyrepuwyhu aa non mogepupa pena-
unjy namehy camoedmKacHOCTU HACTaBHMKA U pagHe aHraxosaHoCcTM. Mako camoeduka-
CHOCT HaCTaBHMKa OCTBapyje 3HayajHe AMpeKTHe edeKkTe Ha pafHy aHraXoBaHOCT KOZ,
ncnuTaHuKa oba nona, oBaj edeKar je U3parkeHUju Koa MyLIKUX UcnNuTaHuKa (Tabena 4).

NaeHTUOUKOBAH je M 3HayajaH MHAMPEKTHU edeKaT camoedUKacHOCTU HacTas-
HMKA Ha aHra)KOBAHOCT NPEKO MHTEPNEPCOHANHE CBECHOCTU, A/ CAMO KOA, UCMIMTAHUKA
eHcKor nona. Kof, MyLWKUx UCnuTaHnKa, 0Baj MHANPEKTHU edeKaT Huje 61o ctaTucTu-
YKM 3HavajaH (Tabena 4). [obujeHM Hanasu cyrepuily Aa Kog, HacTaBHMKA MKEHCKor
nosa MHTepnepcoHanHa CBECHOCT MMa BaXKHy yaory y penaumjun msmehy camoeduka-
CHOCTV M pagHe aHraxosaHocTW. Ca gpyre cTpaHe, Kog, HaCTaBHMKa MYLUKOr nosa, yBe-
petba y COMNCTBEHE CNOCOBHOCTU MMajy Behn AMPEKTHM edeKaT Ha pagHy aHraXKoBaHOCT.

Tabena 4

Yc108HU UHOUPEKMHU eheKmu CaMoephUKACHOCMU HACMABHUKA HA PAOHY GH2aX(08AHOCM MPEKO
UHMpPAanepcoHasHe U UHMepnepcoHasaHe CBeCHOCMU 30 MYWHKU U HEeHCKU Mo

YCNnoBHW ANPEKTHU YcnoBHU MHAMPEKTHU edekTn X Ha Y
epekTM X Ha Y npeko M1un M2
CamoeduKacHocT CamoeduKacHoCT —> CamoeduKacHoCT —>
MogaepupaHa
napanenHa - MHTpanepcoHanHa NHTepnepcoHanHa
P . X PagHa cBecHocT — PagHa cBecHocT — PagHa
meaujaumja
aHraXxosaHocT aHraXoBaHOCT AHraXoBaHOCT
Cl cl Cl
B SE (LLCl, B SE (LLcl, B SE (LLc,
ULCI) ULCl) ULCI)
MyLwku non 0,47 0,02 -0,11
0,66 0,09 0.85 0,14 0,06 0,27 0,01 0,05 0,09
KeHcku non 0,22 0,07 0,07
0,36 0,07 0,50 0,17 0,05 0,26 0,15 0,03 0,23

HanomeHa. X — camoedunKacHOCT HacTaBHUKA; Y — pagHa aHraxoeaHocT; M1 — MHTpanepcoHanHa CBECHOCT;
M2 — nHTepnepcoHanHa cBeCcHOCT
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Ouckycunja

CnpoBefeHO UCTPaXKMBakbE je MMano 3a Un/b UCNUTUBAHLE Y/I0Te UHTPanepco-
Ha/IHe U MHTepPNepCOHaIHe CBECHOCTM Y HacTaBu y ogHocy usmehy camoedurKacHocTU U
paAHe aHra*koBaHOCTWM HACTABHMKA, KAo U Aa /M U Y KOjOj MEPU MO/ HACTaBHUKA MOAU-
bUKyje MHTEH3UTET U CMep MOMEHYTUX OAHOCA.

MNoTtephyjyhn noyeTHe nNpeTnocTaBKe W pesyntate MPETXOAHMX WCTParKMBarba
(Cetin et al., 2025; Moyano et al., 2023), camoedurKacHOCT, Koja pedaeKkTyje nepuenuu-
jy concTBeHUX cnoCcobHOCTM Yy ynpaB/batby HACTaBHUM NPOLECMMA M M3330BMMA Y YUK-
OHMLM, OCTBapyje 3Ha4ajHe penaumje ca obe gUMEH3Uje NMyHe CBECHOCTU Yy HacTaBu —
MHTPANepCOHa/HOM U UHTEpPNEepPCcoHaAHOM. [locafalltba UCTPaXKMBaka AOCNELHO YKa-
3yjy Ha TO Aa BMCOKa nepuenuuja anMyHe camoedurkacHocTM omoryhasa 60/by emoLmo-
Ha/Hy perynauujy U KOrHUTUBHY baekcMbuaHocT, WTo aonpuHock Behoj nHTpanepco-
Ha/lIHO] CBECHOCTM, OAHOCHO CMOCOBHOCTM HACTaBHUKA [a CBECHO WUAEHTUUKYjy M
ynpaB/bajy CONCTBEHUM eMoLMjama, MUCAMMA U peakLumjama y NpodecMoHaNHOM KOH-
Tekcty (Frank et al., 2016; Yan et al., 2025). HactaBHMLM ca BULIMM HUBOOM camoedu-
KacHocTW, Takohe, noKasyjy Behy cnocobHOCT ynpas/bakba YYMOHULLOM U O4p¥KaBakba
NO3UTUBHWUX MHTEpNepcoHanHMX ogHoca (Zeb et al.,, 2024). Bucoka camoeduKacHocT
BoaM Ka Behoj oTBopeHOCTW, Heocyhyjyhem npuctyny y MHTEpaKLMjU ca y4eHUUMMa,
Na)KkM U NPUjEMUYMBOCTM Y KOMYHWMKaUMjU ca ydyeHuumuma (Moyano et al., 2023), kao
BaXXHWUX KOMMOHEHTU MHTEPNEPCOHAHE CBECHOCTH.

CamoedUKaCHOCT HacTaBHMKa je y A0CajalltbMM UCTPAXKMBAbMMa BULLE MyTa
notepheHa Kao CHaxaH NpeguKTop NMo3UTUBHUX 06Pa3oBHUX Ucxoda M npodecnoHan-
Hor GYHKUMOHMCarba HacTaBHMKa (Han & Wang, 2021; Thurlings et al., 2015). Teopujcka
objalwbera NOBE3aHOCTN camMoedUKaCHOCTU U pajiHe aHraKOBaHOCTU NpoHanase ce y
baHaypuHoj (Bandura, 1977) coumjanHO-KOFHUTUBHO] TEOPUjU y4erba, Koja cyrepuile
[a BULIM HMBOM camoedMKacHOCTM ymakbyjy cTpec M noBehaBajy aHra*koBaHOCT noje-
OVHaua y BbUXoBMM 3agaunma. OBy Te3sy A0AATHO MOApPrKaBajy pe3yaTaTv UCTParKMUBa-
Hba KOja Cy YCTAHOBWAA CHaXKHY NO3UTMBHY NoBe3aHOCT u3mehy camoedmKacHOCTU
HaCTaBHMKa M pagHe aHraxkosaHocTu (Shu, 2022; Xiao et al., 2022). HactaBHULM Koju
Bepyjy 4a ,mory aa m3ahy Ha Kpaj” ca 3axTeBMma Nnocsa A0XKWB/baBajy BULIE eHTY3W]a-
3Ma, Behy OTNOPHOCT N Maky eMounoHanHy mncupnsbeHoct (Skaalvik & Skaalvik, 2014).
Y uctpaxkusary Kcmao v capagHuka (Xiao et al., 2022) nokasaHo je ga camoedumKacHoOCT
CHaXXHWje npeaBuha aHraxKoBaHOCT Of, YXWMBarba Y HACTaBu, jep cTBapa cTabwunaH
[JOMB/baj KOMMNETEHUM]jE KOjU oAp»KaBa eHeprujy, nocBeheHoCcT 1 NOTAYHY YPOHEeHOCT
Yy pagHe 3agatke. HacTaBHMUM ca BULIMM CTENeEHOM CamMoedUMKACHOCTU YAy BuULle
eHepruje y C€BOj Mnocao, WTo pe3yntupa Behom npodecnmoHanHom npepaHowhy wu
nctpajHowhy (Wang & Pan, 2023).

PesyntaTv UCTPaskMBatrba yKasyjy M Ha 3HauajHy, Kako AMPEKTHY, Tako U meauja-
TOPCKY YN0y MHTPANepcoHaNHe CBECHOCTU Yy 06jalltberby PajHe aHraXKoBaHOCTU HacTa-
BHMKa (Moyano et al., 2023), noTtBphyjyhu Hanase uUcTparknearba 4a ynpaBo BeLTUHe
MHTPanepcoHa He CBECHOCTM OCTBapyjy Hajjauu edekaT Ha onwTe BaarocTarbe U pagHy
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aHra)KoBaHOCT HacTaBHMKa (Guidetti et al., 2019; Lomas et al., 2017). UHTpanepcoHan-
Ha CBECHOCT, O4HOCHO CMOCOGHOCT HacTaBHMKA Aa Oyae cBecTaH COMCTBEHUX MWUCAW,
emoLMja 1 TeNecHUX ceHsauuja y cagalwbem TpeHyTky (Frank et al., 2016) omoryhaBa
HacCTaBHMUMMA fa 6osbe perynuily cTpec, MpenosHajy U KOHCTPYKTMBHO 04roBapajy Ha
eMOLMOHaNHe M3a30Be y pajy, WTo AonpuHock Behoj eMOLMOHANHOj cTabuUHOCTH,
nocseheHOCTM M OTNOPHOCTM, Kao M Behoj pafHoj aHraxkosaHoctn (Moyano et al.,
2023).

NpeHTUdMKOBaHa MeamMjaTOpPCKa yaora MHTpanepcoHasHe CBECHOCTU Y penaLmju
namehy camoedmKacHOCTU U pagHEe aHraXKO0BaAHOCTM HAaCTaBHWMKA npoaybsbyje pasyme-
Batbe MpoLeca KojumM yBepere y COncTBeHe npodecrmoHanHe cnocobHOCTM noacTuye
BMLUM HUBO aHra)KoBaHOCTU, UCTUYYNK YI0TY NCUXONIOLIKMX pecypca y NpeBasuiarkery
NpodecnoHaNHUX 13a30Ba M o4yBakby NpodecnoHanHe fobpobutn. MHTpanepcoHanHa
CBECHOCT, Kao CNocobHOCT HacTaBHUKA Aa 6e3 ocyhuBarba npaTte CBOja YHYTpaLllba eMo-
LMOHaNHa CTatba M CBECHO MOCTYNAjy Y CKAady ca IMYHUM U NPpodECMOHANHUM BPeaHO-
cTMma, omoryhasa eduKacHuje MHTEpPHaNN30Barbe NPOdECMOHANHUX LU/bEBA U HUXOBY
pocnefHnjy peanusaumjy. HacTaBHUUM KOjU MMajy M3paKeHy MHTpanepcoHasiHy cBe-
CHOCT 6osbe ynpaB/bajy CTpecom, eduKacHUje peryaunily emoumje u ogpKasajy BUCOK
HMBO npodecnoHanHe nocseheHocTn u 3agoBosbeTBa (Yin et al., 2024). [lakne, UHTpa-
nepcoHasiHa ceecHocT omoryhaBa HacTaBHUUMMA Aa ePuKacHUje Mobunansyjy yHyTpa-
WHe pecypce M TaKo ocTBape BUWWM HMBO NPodecuroHasHe aHraXKoBaHOCTU. [pyrum
peyrMma, HaCTaBHULM Ca U3PaKEHOM WMHTpanepcoHasHom ceecHowhy mory fakwe aa
TpaHchopMULLY BUCOKA yBEpeHa O CONCTBEHO] KOMMETEHTHOCTW Y BUCOKY PagHy aHra-
YKOBAHOCT jep 60sbe pasymejy concTBeHe eMOLMOHaHe noTpebe, bpke NAEHTUPUKYjY
n3BOpe CTpeca U NPaBOBPEMEHO NPUMEHbYjY CTpaTErnje eMOLMOHANHE perynaumje.

[opaTtHa aHanM3a moaepupaHe napanesHe megujaumje npyxa AeTa/bHUjN yBUA,
Yy MexaHu3Me Kojuma camoedMKacHOCT AONPUHOCK PafHOj aHTaXOBaHOCTU HACTaBHU-
Ka, YKasyjyhu nputom Ha cneumduyHy ynory MHTepnepcoHa He CBECHOCTM Kao meauja-
TOpa, KOja je M3parkeHa MCK/bYYMBO KO, UCMWUTAHWMKA *KeHcKor nona. OBaj Hanas ce
MOKe MHTepNpeTMpaTh Kpo3 poaHe cneumdrnYHOCTM Y KOHCTpyUcakby npodpecmoHanHor
naeHTUTETa Y 06Pa30BHOM KOHTEKCTY. MNpema Hanasnma paHujux uctpaxunsara (Lamo-
te & Engels, 2010), HacTaBHuUe y Behoj Mepyu Hero HacTaBHULM BpeaHYjy EMOLIMOHANHY
NMOBE3aHOCT M aKTUBHY YK/by4eHOCT YY4EHMKA Y HAaCTaBHM Npouec, WTO yKasyje Ha uspa-
YKEHUje NHTepnepcoHanHe U pefaunoHe KOMMNETEeHUMje Kao TeMesb HbuxoBor npodecu-
OHaNHor AenoBara. Kako HacTaBHULE YecTo rpage CBOj NPOodEecUOHaANHU UAEHTUTET
KpO3 OHOCE Ca yY4eHULUMMa, UHTePNEepPCOHaIHa CBECHOCT MOXKe MNPeACTaB/baTh BaXKaH
anat 3a ocTBapuBare edpuKacHuje Hactase. CNOCOOHOCT HACTaBHULLA Aa CBECHO npaTe
CBOja eMOLMOHaNHa CTakba, 43 NPeno3Hajy Kako HUXO0Ba PACNO/IOKeHa YTU4YY Ha
HaYMH Ha KOjU KOMYHMLMPAjy Ca YYeHULMMA, Ko U CMPEMHOCT Aa Ma*K/bMBO cac/yLwajy
1 pasymejy notpebe yyeHMKa, Yak M y TpeHyLuMMa Hecnararba uam cykoba, omoryhasa
KBa/ITETHMje 0A4HOCE Ca YYEHMLMMA N AONPUHOCK MO3UTUBHOj EMOLIMOHA/NTHOj KIMMK Y
yumoHuum (Moyano et al., 2023), uume ce noactuye epuKacHuje ynpas/batbe paspe-
Aom n Beha MOTMBMCAHOCT yyeHMKa 3a yyere (Reyes et al.,, 2012). HactaBHuUe Koje
nepumnupajy sehy cnocobHOCT y ynpaB/bakby HACTaBHUM MPOLLECMMA U M33a30BUMA Y
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yunoHuum (Beha camoedurKacHOCT), NakLle NpPenosHajy U pasymejy eMOLMOHANHA CTa-
tba U noTpebe yyeHWKa M MMajy caocehare npema cebu 1 cBojuM yyeHuuuma (Beha
WHTEepnepCcoHasHa CBECHOCT), UMajy Behy moryhHocT ocTBapuBatba Behe emMoLMoHanHe
M NeparolKe NOBE3aHOCTU Ca yYyeHuUMMa, Yume ce nosehaBa cMMCNeHOCT U 3a408B0-
JbCTBO HMXOBOT NPOdPECUOHANHOr paja, a NOCAeANYHO U HUXOBA PafHa aHraXKoOBaHOCT.

Ca Apyre cTpaHe, HaCTaBHULM MYLUKOT nosa Yewhe cBojy npodpecnoHanHy ynory
rpaZle Kpo3 MpUHLUMNE KOHTPOJe, AWCLMMANHE W OpraHusaumje paspena, ymecto Ha
€MOLMOHA/IHUM U penaumoHnm acnektuma (Lamote & Engels, 2010). HactaBHMUM NoKa-
3yjy BULWIK cTeneH camoedpMKaCHOCTU Y acMeKTUMa aHraXKoBatba YYEHUKA U ynpaB/batba
YYMOHMLIOM, LUITO MOKE AONPUHETM jayoj NoBe3aHOCTM camoedurKacHOCTM ca npodecno-
Ha/lHUM UCXOAMMa, YK/bydyjyhu pagHy aHrarkosaHocT. Ca apyre CTpaHe, HacTaBHUUE
MOTY NOKa3nBaTu BULLM CTEMEH CamoedUKaCHOCTU Y EMOLMOHANIHOj U UHTEPMNEePCOHAJTHO]
AVMEH3MjM paja, NpU Yemy HUXoBa nepuenumja edpnkacHoCTM Yewhe 3aBUCK 0f, KOHTEK-
CTa ¥ cnosbalwkux Bannaaumja (Ahmad et al., 2015). Y 0BOM KOHTEKCTY, HacTaBHULM, Y
Behoj mepw, ocnamajy cBojy NpodecMoHanHy aHraKoBaHOCT HA KOFHUTUBHY eBayaunjy
CONCTBEHMX CNOCOBHOCTU, @ Makbe Ha EMOLIMOHANHY U PeNnaumoHy AMMEH3Mjy HacTaB-
HWYKe npakce. CynpoTHO TOMe, KOZ, HAaCTaBHUL,A Ce aHraXKoBaHOCT Yelwhe moayavie n
WHTEPNEPCOHANMHUM N eMOLMOHANHUM paKTopuMa, Te camoedUKACHOCT MOXKe OCTBa-
puBaTM CBOj edeKaT MHAMPEKTHO, NPEKO OTBOpEeHor, npuxsaTtajyher n peuentusHOr
npucTyna npema y4eHMUMMa TOKOM MHTEPAKLMja Y YYMOHULM.

MpaKTU4yHe MMNAWKauMje 0BOr UCTParKMBakba YKa3yjy Ha BaXKHOCT MHTerpucakba
TpeHWHra n obyka Koju pa3sujajy 1 jayajy camoePpuKacHOCT, MHTPaNepcoHaaHy U UHTep-
MepcoHasHy CBECHOCT HaCTaBHWKA Yy OKBMPY mporpama npodecnoHasiHOr ycaspluaBa-
Hba. Y KOHTEKCTY BUCOKMX 3aXTeBA U CTpeca Yy HaCcTaBHUYKOj Npodecuju, yBepere HacTa-
BHMWKA y concTBeHe cnocobHOCTM Aa yCnewHo NaaHMpa, OpraHusyje n peanunsyje akTms-
HOCTM Koje cy noTpebHe 3a 0CTBapmBakbe Ke/beHNXx 06pasoBHUX LU/beEBA, Te CNOCOBHOCT
MEHTa/IHE MPUCYTHOCTU M Naxkbe y TPEHYTKY NnoJyyYaBara, Npeno3HaBarba M pasymeBsa-
Ha eMOoLMja YYEHWNKa, U pearoBarba Ha yYeHWKe 6e3 ocyse U ca npuxeaTakbem, NpeacTa-
B/bajy BaXKHE NCMXOJIOLLKE pecypce 3a oApKaBakbe eHEPrMYHOCTM U noceeheHoCcTH nocay.
MpaKTM4YHO, 0BO 3HauM Aa bu nporpamu npodecMoHaNHOr Pas3Boja HacTaBHWKa Tpebanu
Aa obyxBaTe 06yKe 3a pasBujarbe CTpaTernja 3a CyoyaBarbe Ca M3a30BMMa Y YHYMOHULM,
W yHanpehusarbe NaXKkbe yCMepeHe Ka CONCTBEHUM MUCINMMA, oceharbuMa U TeNeCHUM
CeHs3auuMjama, emoLMOoHaIHe peLenTMBHOCTM Y CBaKOAHEBHUM MHTepakumjama. LLkone
61 Tpebano Aa MMNAemMeHTUPajy cTpaTernje 3a npyake jaCHMjux NoBpaTHUX MHGopMa-
UMja O KOMMeTeHUMjaMa HacCTaBHWKA, MoryhHOCTM 3a camopedniekcujy O COMNCTBEHUM
cnocobHOCTMMa ynpaB/bakba YYMOHULLOM U M3330BMMA HACTaBe, Kao M cTpaTerunje Koje he
HacTaBHUUMMa NOMOhM 4@ NPaKTUKYjy CBAKOAHEBHE CBECHE aKTMBHOCTU (HMP. CKeHWpa-
He Tesa, CBECHO KpeTakbe, NMPaKTUKoBakbe bpure u caocehara), U MHTErpuLLy TeXHUKe
CBECHEe NaXkHe Yy CBAaKOAHEBHY MpPaKcy Yy yunoHuun. OBaKkaB NpuUCTyn mMoxKe AOMPUHETH
KBA/MTETHUjUM HACTaBHUM UHTEpaKLMjama, 60/b0j eMOLMOHANHO] KAMMW Y YYUOHULM U
Behoj MOTMBMCAHOCTU yYeHMKA 3a y4yerbe, LWTO nocneauyHo nosehaBa CMUCAEHOCT U
33/40B0/bCTBO NPOGECMOHANHOT Pafa HacTaBHMLA.
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MocebHa BpeAHOCT UCTPaXKMBatba Ce Ornesa y MCNUTUBAkbY MOAEPATOPCKE yo-
re nona y penaumju camoedmKacHOCTU, NyHe CBECHOCTM Yy HacTaBMU U pajHe aHraXKoBa-
HOCTM, LUTO NPeMa CasHatbMMa ayTopa NpeacTaB/ba NPBO UCTPAXKMBAHE OBOT TUMA, YNME
ce OTBapa MPOCTOpP 33 Aasba UCTPAXKMBarba MHAMBUAYANIHMX PasfiMKa y nocpeayjyhum
edeKkTMMa nyHe CBECHOCTM Y HACTaBM Ha penaumjy uamehy MYHKUX pecypca u npodecuno-
HanHe o06pobutn HacTaBHWKa. JobujeHn pesynTaTu Harnawasajy noTpeby 3a npeno-
3HaBakbEM W YBAXKaBatbeM POLHUX cneunduyHocT y npodecnoHaHOM GYHKLMOHMU-
Cakby HACTAaBHWUKA MPUIMKOM Kpeupakba NOUTUKA CTPYYHOT yCaBpLUaBakba M ynpas/ba-
Hba JbYACKMM pecypcuma y Wwronama. ObpasoBHe MHCTUTYUMje Bu Tpebano fa yBae
pas/inKe y HA4MHMMA Ha Koje HAaCTaBHUUM M HACTaBHULE NPUCTYNajy NpodecmoHanHum
M33a30BMMA M KaKo rpage cBoj npodecnoHanHu naeHTUTeT. 3a HacTaBHWKe 06a nona ce
npenopy4yyje cMCTEMaTCKO jayarbe camoedMKacHOCTU U MHTPanepcoHasiHe CBECHOCTMH,
OOK je 3a HacTaBHMUe noTpebHO AM3ajHMpaTV UM/baHe MHTEepPBEHLMje yCMepeHe Ha
pa3Boj MHTepnepcoHanHe cBecHOCTU. OBO MOXKe YK/byuMBaTU Cheumjanm3oBaHe pagu-
OHMLE Koje ce doKycupajy Ha edMKacHy KOMyHUKauwujy, cayware 6e3 ocyhusatba,
€MOLMOHaNHY perynaumjy y MHTEpPaKLmMju ca y4eHULMMa, Kao U pasBujarbe emnatuje u
caoceharba y pagy ca geuom. OBako audepeHUMpaHn npuctynu omoryhasajy npunaro-
hHaBarbe nporpama npodecroHaNHOr ycaspluaBarba cneuuduyHMM MexaHM3MMma Koju
CTOje y OCHOBY pajHe aHra)oBaHOCTM HAcTaBHMKa, yume ce nosehaBa BepoBaTHoha
TpaHchepa CTeYeHUX BELTWHa Yy CBAKOAHEBHY MpaKCy y y4YMOHWUUM. Ha 0Baj HauuH,
06pa3oBHe MHCTUTYLMje He camo A3 Mory AonpuHeTn nosehaky pagHe aHraXKoBaHo-
CTM HacTaBHUKA Beh M AYyropoYyHO AOMNPUMHETM ONITEM KBAaAUTETy 06pa3oBHOr npoLueca
n o6pPOBUTU 3aNOCNEHUX.

HanocneTky, Ba)HO je nctahu HEeKOZIMKO OorpaHuYera OBOT UCTPaxmBama. Haj-
npe, Be/IMYMHA M NPUTrOLaH KapaKTep y30pKa MOXKe OrpaHMYnTU MoryhHOCT reHepanu-
3aumje pesynTtata Ha MoOMyfauunjy HacTaBHMKa y Lenoj 3emsbu. [lpyro orpaHuyerbe ce
OZHOCW Ha HejefHaKy MosHy AUCTPUOYUMjY UCMUTAHMKA KOja MOXKe YTULIATM Ha npeuu-
3HOCT MpoLeHe moaepaTopckux edekaTa nona. Takohe, UCTparkMBatbe KOPUCTU Kopena-
LMOHKM OM3ajH 33 TeCTUpare moaesa megujaumje n mogepaumje. Mako ce oBum npucty-
nom Mory uaeHTMdUKoBaTn ogHocu namehy Bapujaban n MHAMPEKTHU edeKTn, Kopena-
UMOHa Npupoaa CTyauje cnpeyaBa M3Bohere ANPEKTHUX 3aK/byvaKa O y3pOYHO-nocne-
OVYHMM Be3amMa mamehy ncnutmeaHux Bapmjabnun. OBa orpaHMuera yKasyjy Ha notpeby
3a cnpoBoherem byayhux uctpaxkmsama ca sehum, reorpadpcku pasHOBPCHUjUM U NON-
HO YPaBHOTEXEHUM Y30pLIMMA, KAao Y NPUMEHOM NIOHTUTYANHATHUX AM3ajHa.

3aK/by4yak

M3yyaBarbe NCUMXOMOLWKUX KOpesnaTa pafiHe aHraXKOBaHOCTM HACTAaBHMKA MOXKe
6UTU BULIECTPYKO 3HaYajHO ca acnekTa yHanpehusara onwTte A06pO6UTM HacTaBHUKA,
Kao M HUXOBOT BaCMUTHO-06pa3oBHOr paga. CNpoBeseHo UCTpaxkmBarbe je NoTBpANIO
[a camoedUnKacHOCT MMA BaXKHY YNOTY Y PafiHOj aHra*KOBAaHOCTM HACTaBHUKA, anu U aa
CYy UHTpanepcoHaHa U MHTEPNePCOHaHa CBECHOCT 3HA4YajHU MeaujaTopu OBe penauuje.
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[naBHW HaNa3mn ce MOry TaKCaTUBHO COPTUPATU Y HEKOZIMKO Ba*KHUX ogpeaHuua:

— HacTtaBHMUM ca BUWKMM HMBOOM camoedUKacHOCTM nokasyjy Behy cnocobHocT
Aa 6y4y NPUCYTHU Yy TPEHYTKY M NPUXBaTajy CONCTBEHA EMOLMOHANHA UCKYCTBA (MHTpa-
nepcoHasnHa ceecHocT), Behy cnocobHOCT emnaTuje U NPUjeMYUBOCTU Y OQHOCMMA Ca
yyeHnuMMa (MHTepnepcoHaiHa CBECHOCT), Kao M Behy nocseheHOCT M aHraXKoBaHOCT y

paay;

— YBeperbe HaCTaBHMKA y concteeHe npodecnoHanHe cnocobHoctn (camoedu-
KacHOCT) noacTuuye Behy CBECHOCT O CONCTBEHUM MUC/IMMA U eMoLUMjama (MHTpanepco-
Ha/IHa CBECHOCT), WTO fa/be BOAM Ka BULLOj PafHOj aHTa’KOBaHOCTH;

— Kopg, McnUTaHMKa KEHCKOr N0/a, MHTEPNEPCOHaNHa CBECHOCT MMa BaXKHY y10-
ry y penauuju namehy camoedurKacHoCTM U pafHe aHraxosaHocTu. OBaj Hanas ce Ty-
Mayu Kpo3 pogHe cneunduyHOCTU y KOHCTpyucakby npodecnoHanHor MAeHTUTeTa, rae
HacTaBHMLE BULE BPeaHYjy eMOLMOHANIHY NOBE3AaHOCT M PeslalMoHe KomneTeHuuje y
WHTEPaKUMjU ca y4EHMLMMA Y OAHOCY Ha MYyLIKapLE;

— CamoedMKacHOCT MMa 3Ha4yajaH AupekTaH edekaT Ha pafHy aHraxkoBaHOCT
Kog 0ba nona, anu je oBaj edpeKaTt U3paKEHUjU KoL MYLUKUX UCMUTaHUKA. Koa HacTas-
HWKa MYLUKOT Nona, paZiHa aHraXKoBaHOCT je jaye MoBe3aHa Ca yBeperem Y COMCTBeHe
CNOCOBHOCTM, JOK Ce KO HAaCTaBHMLA aHraXoBaHOCT Yewhe moayaue UHTepnepco-
HaZIHUM U eMOLMOHANHUM paKTopuma.

[obujeHn pesyntati yKasyjy Ha notpeby MHTerpucarba TpeHuHra u obyka, Koju
jayajy camoedrKacHOCT, MHTPaNepPCOHasIHY U MHTEPNEPCOHasIHY CBECHOCT HacTaBHMKaA,
y nporpame npodecroHanHor ycaspliasarba. MictospemeHo, npenosHaTa je notpeba 3a
yBa)KaBakbem poAaHMX crieunduryHocTv y 061MKoBakby NpucTyna npodecroHasHoMm yca-
BpLUABakby, KOjU MOry AOMNPUHETU yHanpehery pagHe aHraxKoBaHOCTU HACTaBHMKA, Kao
1 nobosbluakby YKYNHOT KBaMTeTa 06pa3oBHOr Npoueca.
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ABSTRACT

The study examines the mediating role of mindfulness in teaching in the relationship
between teachers’ self-efficacy and work engagement, as well as the moderating role
of gender in the interplay of these variables. The convenience sample consisted of
250 teachers from Serbia (176 women, 74 men). Data were collected through online
surveys and direct administration. The Teacher Mindfulness Scale, measuring teacher
intrapersonal and interpersonal mindfulness, the short form of the Teacher Self-
Efficacy Scale, and the Work Engagement Scale were used. Parallel mediation and
moderated parallel mediation analyses were applied. The results confirm a significant
direct effect of teachers’ self-efficacy on intrapersonal and interpersonal mindfulness,
as well as on work engagement. Intrapersonal mindfulness was a significant mediator
of the relationship between self-efficacy and work engagement. Gender moderated
the relationship between self-efficacy and work engagement, with this effect being
stronger among men. The indirect effect of self-efficacy on work engagement through
interpersonal mindfulness was significant only among female participants. The
findings suggest the need for gender-specific teacher professional development
programs.

Keywords: self-efficacy, intrapersonal mindfulness, interpersonal mindfulness, professional
wellbeing.

Introduction

Teachers are now universally recognized as the most important component of
educational systems (Cheng & Wu, 2016; Derakhshan et al.,, 2020). However, the
attractiveness of the teaching profession has been steadily declining due to increasing
social, economic and technological demands (Dotta et al., 2025; OECD, 2022). As a
result, teacher shortages have been reported in 35 education systems across Europe,
including Serbia (Eurydice Report, 2021). Particularly concerning is the finding that
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more than 80% of teachers worldwide report low levels of well-being and consider
leaving the profession (Education Support, 2024; Falecki & Mann, 2020).

Maintaining and enhancing teacher well-being represents an important and
valuable goal, as teacher well-being has been associated with increased professional
commitment and reduced levels of stress (Dreer, 2023; Kern et al., 2014). At the same
time, teacher well-being is linked to a range of positive outcomes for students, schools
and educational systems. Research consistently shows that teacher well-being directly
affects the development of harmonious relationships with students, student
engagement, achievement and students’ own well-being (Dreer, 2023; Granziera et al.,
2023; Turner & Theilking, 2019). Accordingly, improving teacher well-being may be
essential for achieving positive student outcomes, maintaining the quality of education
and addressing challenges related to the sustainability of the teaching profession
(OECD, 2022).

Previous research on teacher well-being has most often focused on the negative
aspects of the teaching profession, such as burnout, stress, anxiety and leaving the
profession (Agyapong et al.,, 2022; Li & Yao, 2022; Thomas & Reyes, 2024). This
approach stems from the traditional psychological perspective aimed at identifying and
addressing psychological problems. However, although resolving psychological
difficulties may indirectly contribute to teacher well-being, more recent studies suggest
that a strengths-based approach may be more suitable for enhancing teacher well-
being. Such an approach is offered by positive psychology which focuses on optimal
functioning through positive subjective experiences, individual strengths and a positive
organizational environment (Seligman & Csikszentmihalyi, 2014). In this context,
research on teacher well-being increasingly examines the concept of work engagement
(Yu et al., 2024), which is considered a dimension of job-related well-being (Rothmann,
2008) and has been found to contribute to teachers’ physical and psychological health
(Sarath & Manikandan, 2014; Tsuchie et al., 2025).

Theoretical Framework

Work engagement

Despite the challenges of the teaching profession, such as heavy workload,
complex interpersonal relationships and students’ academic and behavioral difficulties
(Buri¢ & Macuka, 2018), it is important for teachers to remain engaged in their work.
According to work engagement theory, an engaged individual maintains a positive
attitude toward work, reflected in sustained vitality, energy and determination to
invest time and effort in completing tasks (Schaufeli, 2012). Schaufeli (2012; Schaufeli &
Bakker, 2013) defines work engagement as a constructive, fulfilling and career-relevant
mental state. This state is characterized by absorption (a state of deep concentration
and full immersion in work tasks), vigor (a high level of energy and mental resilience
while performing job duties, even when facing difficulties), and dedication (a strong
involvement in work accompanied by a sense of significance and enthusiasm).
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Findings from previous research indicate that teacher work engagement is
associated with job satisfaction, willingness to assume additional responsibilities
beyond classroom duties and the quality of instruction (Balbes & Quines, 2022;
Rahmadani & Kurniawati, 2021). High levels of engagement reduce the likelihood of
mental health problems, absenteeism and job turnover (Johnson, 2021; Tsuchie et al.,
2025). When students are taught by engaged teachers they tend to show greater
interest in school activities and tasks, achieve better academic outcomes and
experience more positive emotions at school (Vujci¢ et al., 2022; Xiong & Yuan, 2024).

Given the recognized importance of work engagement for effective teaching and
positive educational outcomes the present study aims to achieve a better
understanding of teachers’ psychological resources, such as self-efficacy beliefs and
mindfulness in teaching, which may contribute to their optimal professional
functioning.

Self-efficacy and work engagement

First introduced within the framework of social cognitive theory (Bandura, 1986,
1997), the concept of self-efficacy refers to an individual’s belief in their own ability to
perform a specific task. This belief influences their thoughts, actions, behavior,
motivation, effort investment and judgment (Bandura, 1997, 2006).

More specifically, teacher self-efficacy refers to teachers’ beliefs in their own
capacity to manage and maintain order and organization in the classroom, motivate
and engage students in the instructional process, and successfully accomplish assigned
teaching tasks (Tschannen-Moran & Woolfolk Hoy, 2001).

Teachers with high levels of self-efficacy demonstrate greater professional
commitment, job satisfaction and work engagement (Han & Wang, 2021; Skaalvik &
Skaalvik, 2014; Waweru et al., 2021), as well as lower levels of emotional exhaustion,
fatigue, hopelessness and anger toward students (Buri¢ & Macuka, 2018; Fathi et al.,
2021). They create a positive classroom climate by planning motivating lessons that
enhance students’ abilities, effectively managing problematic behavior, regulating
negative emotions and overcoming professional challenges (Fathi et al.,, 2021;
Tsouloupas et al., 2010). Such teachers are more likely to use innovative instructional
strategies and experience higher levels of professional fulfillment, as well as stronger
feelings of pride, love and joy in their work (Buri¢ & Macuka, 2018; Thurlings et al.,
2015). In addition, teachers with high self-efficacy collaborate more successfully with
colleagues in achieving shared educational goals (Goddard & Kim, 2018). These findings
clearly indicate that developing and enhancing self-efficacy not only brings personal
benefits to teachers but also substantially contributes to improving the overall quality
of the educational system.
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Mindfulness in teaching and work engagement

Given the importance of self-efficacy in predicting numerous positive outcomes
in teaching, including work engagement, it is important to understand the factors
underlying the relationship between these constructs. In recent years, mindfulness has
been recognized as a significant psychological resource that effectively alleviates
negative emotions, reduces stress and promotes teachers’ resilience and psychological
well-being (Barata-Goncalves et al., 2025; Moyano et al., 2023; Nurshadrina et al.,,
2025). Mindfulness is commonly conceptualized as a state that arises from intentionally
paying attention to the present moment while approaching experiences in a non-
judgmental manner (Williams & Kabat-Zinn, 2013). It involves being fully present in the
here and now, observing thoughts and emotions without judgment and accepting them
rather than avoiding, suppressing or over-engaging with them. The attentional and
awareness mechanisms underlying different definitions of mindfulness integrate
internal processes, such as bodily sensations, with external stimuli arising from social
and interpersonal interactions, suggesting that mindfulness can be understood both as
an intrapersonal and an interpersonal process (Gordesli et al., 2019). However, most
existing instruments for assessing mindfulness operationalize this construct as a
dispositional characteristic and therefore primarily focus on the intrapersonal
dimension of awareness. Intrapersonal mindfulness mainly emphasizes awareness of
one’s own internal sensations, while placing less emphasis on the role of mindfulness in
interpersonal relationships (Pratscher et al.,, 2018). Contrary to dispositional,
intrapersonal mindfulness, interpersonal mindfulness refers to an individual’s ability to
maintain open and receptive awareness of what occurs during interactions, including
one’s own and others’ thoughts, emotions, feelings, bodily sensations, experiences, and
intentions, while sustaining an attitude of openness, acceptance and non-judgment
toward both oneself and others (Pratscher et al., 2026). Specifically, regarding
attentional focus, intrapersonal mindfulness is directed toward awareness of one’s
internal states, whereas interpersonal mindfulness extends this awareness to the
emotional and behavioral cues of others during interactions (Pratscher et al., 2018).
Research indicates that individuals with higher levels of intrapersonal mindfulness also
tend to demonstrate higher levels of emotional intelligence, meaning they are better
able to recognize, understand, and regulate their own emotions (Mesmer-Magnus et
al.,, 2017; Miao et al., 2018), while higher levels of interpersonal mindfulness are
associated with greater empathy, better communication quality and higher resilience
(Hoseininezhad et al., 2025).

Mindfulness in teaching refers to teachers’ awareness of their own emotions
and behavior, as well as the emotions and behavior of their students during the
teaching-learning process (Frank et al., 2016). Mindful teachers cope more effectively
with job demands by focusing their attention on the present moment rather than on
problems and consequences beyond their control, which enables them to reduce stress
and enhance both their well-being and the quality of their instructional practice (Braun
et al., 2019; Gabel-Shemueli et al., 2023). This approach fosters empathy and mental
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flexibility, allowing teachers to direct their energy toward proactive classroom
management, increase awareness of students’ needs and cultivate meaningful teacher-
student relationships (Braun et al., 2019; Moyano et al., 2023).

Previous research indicates a significant association between self-efficacy and
mindfulness (Bekirler & Bilaloglu, 2022; Waldman & Carmel, 2019). Mediating effects of
mindfulness in teaching have also been identified in the relationship between self-
efficacy and work engagement (Moyano et al., 2023). Findings by Moyano and
colleagues (2023) suggest that teachers with higher levels of self-efficacy demonstrate
greater presence, attention and focus on the present moment, as well as a more open,
accepting and receptive approach to interactions with students. Consequently, teachers
with higher levels of intrapersonal and interpersonal mindfulness tend to exhibit
greater work engagement. By strengthening attentional focus and present-moment
awareness, mindfulness may support deeper task engagement and reduce teachers’
tendency to respond automatically to classroom demands (Malinowski & Lim, 2015).
Moreover, higher levels of mindfulness in teaching may facilitate the development of
skills and self-regulatory resources that can be used for effective classroom
management, further increasing teachers’ work engagement (Roeser et al., 2012).

The role of gender in the relationship between
self-efficacy, mindfulness and work engagement

Previous research suggests that female teachers are more likely to construct
their professional roles around emotional and relational aspects, placing greater value
on connectedness with students and their active engagement in the learning process
(Ahmad et al., 2015; Lamote & Engels, 2010). Students often perceive female teachers
as more caring and approachable, which facilitates the development of stronger
emotional bonds (Jony, 2025). For female teachers such relationships may represent an
important source of professional meaning and motivation. Accordingly, their sense of
professional efficacy is often linked not only to instructional organization but also to the
quality of interactions with students and students’ active engagement in learning
(Ahmad et al., 2015; Lamote & Engels, 2010). In this context, empathy, sensitivity to
students’ needs, communication quality and perceived closeness with students may
play a significant role in shaping their professional identity and work engagement.

In contrast, male teachers more often base their sense of professional efficacy
on aspects related to the control of the teaching process, classroom discipline and
organizational management (Ahmad et al., 2015; Lamote & Engels, 2010). Accordingly,
their work engagement may derive to a greater extent from cognitive evaluations of
their own professional competencies, particularly their perceived ability to manage
instruction effectively, maintain discipline, and organize classroom activities. Compared
with female teachers, students are more likely to perceive male teachers as figures of
authority and discipline in the classroom (Jony, 2025). Therefore, male teachers’
involvement in the teaching process may be shaped less by the quality of emotional
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interactions with students and more by their perceived efficacy and classroom
management capabilities.

Method

Research problem, aim and objectives

Drawing on the theoretical frameworks of positive psychology and findings from
previous research, the problem addressed in this study arises from the need to examine
how teachers’ psychological resources, such as self-efficacy beliefs and mindfulness in
teaching, contribute to their work engagement as an important aspect of professional
functioning and well-being. Although earlier studies have confirmed that self-efficacy
positively predicts teachers’ work engagement (Han & Wang, 2021; Skaalvik & Skaalvik,
2014) and that mindfulness may mediate this relationship (Moyano et al., 2023), the
distinct roles of intrapersonal and interpersonal mindfulness in shaping this relationship
among teachers remain underexplored. The extent to which teachers’ gender may
influence the strength and direction of the relationships among these constructs also
remains unclear. Considering evidence indicating gender differences in professional
identity as well as emotional and relational competencies (Ahmad et al., 2015; Lamote
& Engels, 2010), gender mav act as a moderator of both the direct and indirect
pathways through which seli-cificacy affects work engagement.

Given that the education system in Serbia faces significant challenges regarding
teacher well-being and retention, understanding the factors that shape work
engagement is of considerable practical importance. Accordingly, the aim of this study
is to examine the role of mindfulness in teaching in the relationship between self-
efficacy and work engagement, while also considering the potential moderating role of
gender in the relationships among these variables.

In line with the stated aim, the following research objectives were defined:

1) To examine the relationship between teachers’ self-efficacy and work
engagement.

2) To investigate the mediating role of intrapersonal and interpersonal
mindfulness in teaching in the relationship between self-efficacy and teachers’ work
engagement.

3) To examine the moderating role of gender in the relationships among self-
efficacy, intrapersonal and interpersonal mindfulness in teaching and teachers’ work
engagement.

Figure 1 presents the conceptual research model in which teachers’ self-efficacy
(X) represents the independent variable, intrapersonal mindfulness (M1) and
interpersonal mindfulness (M2) serve as parallel mediators, the dependent variable is
work engagement (Y), and gender (W) functions as a moderating variable of the
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following paths: a1 (the direct effect of teachers’ self-efficacy on intrapersonal
mindfulness), a2 (the direct effect of teachers’ self-efficacy on interpersonal
mindfulness), b1 (the direct effect of intrapersonal mindfulness on work engagement),
b2 (the direct effect of interpersonal mindfulness on work engagement), ¢’ (the direct
effect of self-efficacy on work engagement), c1 (the indirect effect of self-efficacy on
work engagement through intrapersonal mindfulness), and c (the indirect effect of
self-efficacy on work engagement through interpersonal mindfulness).

Figure 1
Conceptual Research Model
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Sample and procedure

The sample was convenient and included a total of 250 teachers (176 female
and 74 male participants), aged between 23 and 64 years (M = 41.33, SD = 9.90). The
participants’ average length of teaching experience was 13.54 years (SD = 10.25). The
sample comprised 64 primary school teachers, 79 lower secondary school teachers and
107 high school teachers.

Data were collected using an online survey platform (13%) and through direct
administration (paper-and-pencil format; 87%) during December 2024 and January
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2025. The study was approved by the Ethics Committee of the Department of
Psychology, Faculty of Philosophy, University of Kosovska Mitrovica. Participation was
entirely voluntary, with guaranteed anonymity. All participants provided informed
consent and received no compensation for their participation in the study.

Instruments

Teacher self-efficacy was assessed using the short form of the Teachers’ Sense of
Efficacy Scale (Tschannen-Moran & Hoy, 2001) was used. The scale assesses three
aspects of teacher self-efficacy: 1) Student engagement (e.g., “How much can you do to
help students believe they can succeed in their schoolwork?”); 2) Instructional strategies
(e.g., “To what extent can you provide an alternative explanation or example when
students are confused?”); and 3) Classroom management (e.g., “How much can you do
to control disruptive behavior in the classroom?”). The instrument consists of 12 items
rated on a nine-point Likert-type scale (from 1 = “nothing” to 9 = “a great deal”), with
higher scores indicating higher levels of self-efficacy. Exploratory factor analysis
confirmed a one-factor structure of the scale (with item factor loadings ranging from .59
to .80). The reliability of the scale estimated using Cronbach’s alpha coefficient was .89.

Mindfulness in teaching was assessed using the Mindfulness in Teaching Scale
(MTS; Frank et al., 2016). The scale assesses two dimensions of mindfulness in teaching:
1) Intrapersonal mindfulness, referring to awareness directed toward one’s own
experience (e.g., “When | am teaching, it seems | am operating on ‘automatic pilot’
without much awareness of what | am doing”); and 2) Interpersonal mindfulness,
referring to the capacity for empathy and receptivity in relationships with students
(e.g., “I allow my students to express their feelings, even when this makes me
uncomfortable”). The instrument consists of 14 items rated on a five-point Likert-type
scale (from 1 = “never” to 5 = “always”). The translation into Serbian was conducted
using the back-translation method, with the consent of and consultation with the scale
authors. In line with previous validation studies (Gordesli et al., 2019; Li et al., 2019;
Zahirinia et al., 2025), exploratory factor analysis yielded a two-factor solution (with
item factor loadings for the Intrapersonal mindfulness ranging from .61 to .81, and for
the Interpersonal mindfulness from .58 to .69), with a low correlation between the
extracted factors (r =.22, p <.01). In the present study, the reliability of the instrument,
estimated using Cronbach’s alpha coefficient, was .84 for the Intrapersonal mindfulness
and .69 for the Interpersonal mindfulness. These results are consistent with previous
research (Gordesli et al.,, 2019; Li et al., 2019; Zahirinia et al.,, 2025), which has
consistently indicated lower reliability for the Interpersonal mindfulness. This has been
explained by the smaller number of items (five items) comprising this dimension and is
considered acceptable by some authors (Tavakol & Dennick, 2011).

Work engagement was assessed using the Utrecht Work Engagement Scale
(UWES; Schaufeli et al., 2006). The scale assesses the level of dedication to work, that is
the degree of work engagement. It consists of nine items rated on a seven-point Likert-
type scale (from 0 = “never” to 6 = “always/every day”), with higher scores indicating
higher levels of work engagement. The scale measures three aspects of work
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engagement: 1) Vigor (e.g., “At my work, | feel strong and energetic”); 2) Dedication
(e.g., “l am proud of the work that | do”); and 3) Absorption (e.g., “When | am working, |
get carried away by my work”). Exploratory factor analysis confirmed a one-factor
structure of the scale (with item factor loadings ranging from .71 to .88). Reliability of
the scale estimated using Cronbach’s alpha coefficient was .93.

Statistical analysis

In accordance with the research objectives, parallel mediation analyses (Model
4) and moderated parallel mediation analyses (Model 59) were conducted using IBM
SPSS (version 28) and PROCESS Macro version 4.2 (Hayes, 2022). Given findings
suggesting that teaching experience may play a significant role in both teacher self-
efficacy and work engagement (Tschannen-Moran & Woolfolk Hoy, 2007; Skaalvik &
Skaalvik, 2007), teaching experience was included in the models as a control variable.
Effects were considered significant if the confidence interval did not include the value
0, while standard errors of the effects were estimated using the bootstrap method with
a 95% confidence interval (5,000 samples).

Results

Descriptive statistics and correlation among the study variables

Table 1 indicates that all variables included in the study show a normal
distribution based on the values of skewness and kurtosis coefficients (-1.5 < Sk, Ku < 1.5;
Tabachnick & Fidell, 2013). According to Cohen’s (1988) criteria, the values of Pearson
correlation coefficients suggest that teacher self-efficacy is significantly and moderately
to strongly positively correlated with intrapersonal mindfulness, interpersonal
mindfulness and work engagement. Furthermore, work engagement is significantly and
moderately to strongly positively correlated with both intrapersonal and interpersonal
mindfulness. Intrapersonal mindfulness shows a significant low positive correlation
with interpersonal mindfulness.

Table 1
Descriptive statistics and intercorrelations

Theoretical

SD Sk Ku 2 3 4
Range

1. Teacher self efficacy 1-9 6.92 113 -0.68 0.81 .53 40" .67"
2. Intrapersonal 1-5 407 070 -096 094 - 22" 59%
mindfulness
3. Interpersonal 1-5 395 072 -0.87 147 - 3
mindfulness
4. Work engagement 0-6 449 1.17 -91 0.14 -

Note. M — mean; SD — standard deviation; Sk — skewness; Ku — kurtosis; *'p < .01.
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Relationship between teacher self-efficacy and work engagement:
The mediating effect of intrapersonal and interpersonal mindfulness

A parallel mediation analysis was conducted to examine the mediating effect of
intrapersonal and interpersonal mindfulness on the relationship between teacher self-
efficacy and work engagement. The results of the analysis (Table 2) indicated a
significant direct effect of teacher self-efficacy on both intrapersonal and interpersonal
mindfulness. In addition, significant direct effects of teacher self-efficacy and
intrapersonal mindfulness on work engagement were identified. In contrast,
interpersonal mindfulness did not show a significant direct effect on work engagement.

The total indirect effect of self-efficacy on work engagement was significant,
with intrapersonal mindfulness emerging as a significant mediator in the relationship
between teacher self-efficacy and work engagement. Interpersonal mindfulness did not
demonstrate a significant mediating effect. These findings suggest that teachers with
higher levels of self-efficacy have a greater capacity to remain present in the moment
and to accept their own emotional experiences, which in turn enables a higher level of
dedication and engagement in their work.

Table 2
Parallel mediation analysis

Dependent variable
Intrapersonal mindfulness

Independent variable B SE t p Cl (LLCI, ULCI)
Teacher self-efficacy a1 0.33 0.03 9.75 .00 0.26, 0.39
Teaching experience 0.00 0.00 0.73 46 -0.00, 0.01

R2=.29, F(2, 247) = 48.15, p = .00
Interpersonal mindfulness
Teacher self-efficacy az 0.25 0.04 6.77 .00 0.17,0.32
Teaching experience -0.00 0.00 -0.40 .69 -0.00, 0.01
R2=.16, F(2, 247) = 22.99, p = .00
Work engagement

Teacher self-efficacy c 0.46 0.06 8.05 .00 0.35,0.57
Intrapersonal mindfulness by 0.54 0.09 6.16 .00 0.37,0.72
Interpersonal mindfulness b, 0.12 0.08 1.46 .14 -0.04, 0.28
Teaching experience 0.01 0.00 1.51 13 -0.00, 0.01
R2=.53, F(4, 245) = 65.49, p = .00

Total indirect effect 0.21 0.04 - 0.13,0.28
Teacher self-efficacy —

Intrapersonal mindfulness—» c¢1 0.18 0.04 - 0.11, 0.25

Work engagement
Teacher self-efficacy —
Interpersonal mindfulness » ¢ 0.03 0.02 - -0.01, 0.08
Work engagement
Note. B — unstandardized effects; SE — standard error; Cl — 95% confidence interval; LLCI — lower limit of the
confidence interval; ULCI — upper limit of the confidence interval.
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Relationship between teacher self-efficacy, intrapersonal and
interpersonal mindfulness in teaching and work engagement:
The moderating effect of gender

A moderated parallel mediation analysis was conducted to examine the moderating
effect of gender on the relationships among the study variables (Table 3).

Table 3
Moderated parallel mediation analysis

Dependent variable
Intrapersonal mindfulness

Independent variable B SE t p Cl (LLCI,ULCl)
Teacher self-efficacy 0.38 0.13 3.05 .00 0.13,0.63
Gender 0.40 0.49 0.83 41 -0.56, 1.37
Teacher self-efficacy 0.04 0.07 -0.52 60 -0.18,0.10
x Gender

R2= .32, F(3, 246)=36.45, p = .00
Interpersonal mindfulness

Teacher self-efficacy 0.27 0.14 1.89 .05 0.01,0.55
Gender -0.04 0.55 -0.06 .94 -1.12,1.05
Teacher self-efficacy 0.18 0.07 2.57 .01 0.05,0.31
x Gender

R%2=.16, F(3, 246) = 16.56, p = .00
Work engagement

Teacher self-efficacy 0.96 0.20 4.80 .00 0.56, 1.36
Intrapersonal mindfulness 0.46 0.22 2.09 .04 0.03, 0.89
Interpersonal mindfulness 0.20 0.37 0.54 .58 -0.52 0.92
Gender 0.25 0.83 0.30 .76 -1.37,1.87
Teacher self-efficacy -0.33  0.12 -2.64 .01 -0.58,-0.08
x Gender

Intrapersonal mindfulness 0.11 0.21 0.51 .61 -0.30, 0.52
x Gender

Interpersonal mindfulness 0.25 0.09 2.78 .01 0.08,0.42
x Gender

R2=.54, F(7,242) = 38.28, p = .00
Note. B — unstandardized effects; SE — standard error; Cl — 95% confidence interval; LLCI — lower limit of the
confidence interval; ULCI — upper limit of the confidence interval.

The results indicate a significant interaction effect between gender and teacher
self-efficacy in predicting work engagement, suggesting that gender moderates the
relationship between teacher self-efficacy and work engagement. Although teacher
self-efficacy demonstrated significant direct effects on work engagement among
participants of both genders, this effect was more pronounced among male
participants (Table 4). A significant indirect effect of teacher self-efficacy on work
engagement through interpersonal mindfulness was also identified but only among
female participants. Among male participants, this indirect effect was not statistically
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significant (Table 4). These findings suggest that for female teachers interpersonal
mindfulness plays an important role in the relationship between self-efficacy and work
engagement. In contrast, for male teachers, beliefs in their own capabilities exert a
stronger direct effect on work engagement.

Table 4

Conditional indirect effects of teacher self-efficacy on work engagement
through intrapersonal and interpersonal mindfulness for male and female teachers

Conditional direct Conditional indirect effects of X on Y
effects of Xon Y through M1 and M2
Teach If-effi Teach If-effi
Moderated Teacher self-efficacy > eacher sefl-eflicacy = eacher sefl-etticacy —
Intrapersonal Interpersonal
parallel Work . .
mediation engagement mindfulness — mindfulness —»
Work engagement Work engagement
Cl(LLCI, Cl (LLCI, Cl (LLCI,
B E E B E
S uLCl) S uLcl) S ULCl)
Male 0.66 0.09 0.47,0.85 0.14 0.06 0.02,0.27 -.01 .05 0.11,0.09
Female 0.36 0.07 0.22,0.50 0.17 0.05 0.07,0.26 .15 .03 0.07,0.23

Note. X — Teacher self-efficacy; Y — Work engagement; M1 — Intrapersonal mindfulness; M2 — Interpersonal
mindfulness

Discussion

The present study aimed to examine the role of intrapersonal and interpersonal
mindfulness in teaching in the relationship between teacher self-efficacy and work
engagement, as well as whether and to what extent teachers’ gender moderates the
strength and direction of these relationships.

Confirming the initial assumptions and the findings of previous research (Cetin
et al., 2025; Moyano et al., 2023), self-efficacy which reflects teachers’ perceptions of
their own capabilities in managing instructional processes and classroom challenges,
shows significant associations with both dimensions of mindfulness in teaching —
namely, intrapersonal and interpersonal mindfulness. Previous studies consistently
indicate that a high level of perceived self-efficacy facilitates better emotional regulation
and cognitive flexibility, thereby contributing to greater intrapersonal mindfulness, that is,
teachers’ ability to consciously identify and manage their own emotions, thoughts and
reactions in the professional context (Frank et al., 2016; Yan et al., 2025). Teachers with
higher levels of self-efficacy also demonstrate a greater capacity for classroom
management and for maintaining positive interpersonal relationships (Zeb et al., 2024).
High self-efficacy is associated with increased openness, a non-judgmental approach in
interactions with students, as well as greater attentiveness and receptivity in
communication with students (Moyano et al., 2023), which represents key components
of interpersonal mindfulness.
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Teacher self-efficacy has repeatedly been confirmed in previous research as a
strong predictor of positive educational outcomes and teachers’ professional
functioning (Han & Wang, 2021; Thurlings et al., 2015). Theoretical explanations for the
relationship between self-efficacy and work engagement can be found in Bandura’s
(1977) social cognitive theory, which suggests that higher levels of self-efficacy reduce
stress and increase individuals’ engagement in their tasks. This proposition is further
supported by research findings demonstrating a strong positive association between
teacher self-efficacy and work engagement (Shu, 2022; Xiao et al., 2022). Teachers who
believe they can cope with job demands experience greater enthusiasm, higher
resilience and lower emotional exhaustion (Skaalvik & Skaalvik, 2014). Xiao et al. (2022)
showed that self-efficacy predicts engagement more strongly than enjoyment of
teaching, as it fosters a stable sense of competence that sustains energy, dedication
and full immersion in work tasks. Teachers with higher levels of self-efficacy invest
more energy in their work, which results in greater professional commitment and
persistence (Wang & Pan, 2023).

The research findings also point to the significant role of intrapersonal
mindfulness, both directly and as a mediator, in explaining teachers’ work engagement
(Moyano et al., 2023), thereby confirming earlier evidence that intrapersonal
mindfulness exerts the strongest effects on teachers’ overall well-being and work
engagement (Guidetti et al., 2019; Lomas et al., 2017). Intrapersonal mindfulness, that
is, teachers’ ability to be aware of their own thoughts, emotions and bodily sensations
in the present moment (Frank et al., 2016), enables teachers to regulate stress more
effectively, recognize and respond constructively to emotional challenges at work and
consequently achieve greater emotional stability, dedication and resilience, as well as
higher levels of work engagement (Moyano et al., 2023).

The identified mediating role of intrapersonal mindfulness in the relationship
between teacher self-efficacy and work engagement deepens the understanding of the
process through which beliefs in one’s professional capabilities foster higher levels of
engagement, highlighting the importance of psychological resources in overcoming
professional challenges and maintaining professional well-being. Intrapersonal
mindfulness, understood as teachers’ capacity to observe their internal emotional
states without judgment and to act consciously in accordance with their personal and
professional values, facilitates more effective internalization of professional goals and
their more consistent implementation. Teachers with higher levels of intrapersonal
mindfulness manage stress more effectively, regulate their emotions more efficiently
and maintain higher levels of professional commitment and satisfaction (Yin et al.,
2024). Thus, intrapersonal mindfulness enables teachers to mobilize their internal
resources more effectively and consequently achieve higher levels of professional
engagement. In other words, teachers with pronounced intrapersonal mindfulness are
better able to transform strong beliefs in their own competence into high work
engagement as they are more capable of understanding their emotional needs,
identifying sources of stress more quickly and applying emotional regulation strategies
in a timely manner.
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An additional moderated parallel mediation analysis provides a more detailed
insight into the mechanisms through which self-efficacy contributes to teachers” work
engagement, while also pointing to the specific role of interpersonal mindfulness as a
mediator that is evident exclusively among female participants. This finding may be
interpreted considering gender-specific patterns in the construction of professional
identity within the educational context. According to research (Lamote & Engels, 2010),
female teachers tend to place greater value than their male counterparts on emotional
connectedness and students’ active involvement in the teaching process, suggesting
that interpersonal and relational competencies represent a more prominent foundation
of their professional functioning. As female teachers often construct their professional
identity through relationships with students, interpersonal mindfulness may serve as an
important resource for achieving more effective teaching. Their capacity to consciously
monitor their emotional states, to recognize how their moods influence their
communication with students and their willingness to listen attentively and understand
students’ needs — even in situations of disagreement or conflict — facilitates the
development of higher-quality teacher-student relationships and contributes to a more
positive emotional climate in the classroom (Moyano et al., 2023). This, in turn,
promotes more effective classroom management and greater student motivation for
learning (Reyes et al., 2012). Female teachers who perceive themselves as more
capable of managing instructional processes and classroom challenges (i.e., higher self-
efficacy) and who are better able to recognize and understand students’ emotional
states and needs while showing compassion toward both themselves and their
students (i.e., higher interpersonal mindfulness) are more likely to establish stronger
emotional and pedagogical connections with students. Consequently, they experience
greater meaning and satisfaction in their professional work which ultimately enhances
their work engagement.

In contrast, male teachers more often construct their professional role around
principles of control, discipline and classroom organization rather than emotional and
relational aspects (Lamote & Engels, 2010). They tend to demonstrate higher levels of
self-efficacy in domains related to student engagement and classroom management
which may contribute to a stronger association between self-efficacy and professional
outcomes, including work engagement. Female teachers, on the other hand, may
exhibit higher levels of self-efficacy in the emotional and interpersonal dimensions of
their work, with their perceptions of efficacy being more context-dependent and
influenced by external validation (Ahmad et al., 2015). In this context, male teachers are
more likely to base their professional engagement on cognitive evaluations of their own
capabilities and less on the emotional and relational dimensions of teaching practice.
Conversely, among female teachers, engagement is more often shaped by interpersonal
and emotional factors and self-efficacy may exert its influence indirectly through an open,
accepting and receptive approach toward students during classroom interactions.

The practical implications of this study highlight the importance of integrating
training and professional development programs aimed at developing and strengthening
teachers’ self-efficacy as well as their intrapersonal and interpersonal mindfulness. In
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the context of high demands and stress associated with the teaching profession,
teachers’ beliefs in their own ability to successfully plan, organize and implement
activities necessary for achieving desired educational goals, as well as their capacity for
mental presence and attentional focus during instruction, recognition and
understanding of students’ emotions and responding to students in a non-judgmental
and accepting manner, represent important psychological resources for maintaining
vigor and dedication to work. In practical terms, this suggests that teacher professional
development programs should include training focused on developing strategies for
coping with classroom challenges, enhancing attention directed toward one’s own
thoughts, feelings and bodily sensations and fostering emotional receptivity in everyday
interactions. Schools should implement strategies aimed at providing clearer feedback
on teachers’ competencies, creating opportunities for self-reflection on classroom
management abilities and instructional challenges, as well as supporting teachers in
practicing daily mindfulness activities (e.g., body scan, mindful movement, cultivating
care and compassion) and integrating mindfulness techniques into everyday classroom
practice. Such an approach may contribute to higher-quality instructional interactions,
a more positive emotional climate in the classroom and greater student motivation for
learning, which in turn enhances the meaningfulness and satisfaction derived from
teachers’ professional work.

A particular value of the present study lies in examining the moderating role of
gender in the relationship among self-efficacy, mindfulness in teaching and work
engagement. To the best of the authors’ knowledge this study is the first to address this
issue, offering a foundation for future research on individual differences in the
mediating effects of mindfulness in the relationship between personal resources and
teachers’ professional well-being. The obtained findings emphasize the need to
recognize and consider gender-specific characteristics in teachers’ professional
functioning when designing professional development policies and human resource
management practices in schools. Educational institutions should acknowledge
differences in the ways male and female teachers approach professional challenges and
construct their professional identities. For male and female teachers, systematic
strengthening of self-efficacy and intrapersonal mindfulness is recommended, whereas
for female teachers, it is necessary to design targeted interventions aimed at
developing interpersonal mindfulness. Such interventions may include specialized
workshops focused on effective communication, non-judgmental listening, emotional
regulation in interactions with students and the development of empathy and
compassion in working with students. These differentiated approaches enable the
adaptation of professional development programs to the specific mechanisms
underlying teachers’ work engagement, thereby increasing the likelihood that newly
acquired skills will be transferred into everyday classroom practice. In this way,
educational institutions can not only contribute to enhancing teachers’ work
engagement but also support the long-term improvement of the overall quality of the
educational process and employee well-being.

Finally, it is important to highlight several limitations of the present study. First,
the sample size and its convenient nature may limit the generalizability of the findings
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to the broader population of teachers across the country. A second limitation concerns
the unequal gender distribution of participants, which may have affected the precision
of the estimated moderating effects of gender. Furthermore, the study employed a
correlational design to test the mediation and moderation models. Although this
approach allows for the identification of relationships among variables and indirect
effects, the correlational nature of the study prevents drawing conclusions about causal
relationships among the examined variables. These limitations point to the need for
future research involving larger, more geographically diverse and gender-balanced
samples, as well as the application of longitudinal research designs.

Conclusion

Examining the psychological correlates of teachers’ work engagement may be of
considerable importance for enhancing teachers’ overall well-being as well as the
quality of their educational practice. The present study confirmed that self-efficacy
plays an important role in teachers’ work engagement, while intrapersonal and
interpersonal mindfulness were identified as significant mediators of this relationship.
The main findings can be summarized as follows:

- Teachers with higher levels of self-efficacy demonstrate a greater ability to
remain present in the moment and accept their own emotional experiences
(intrapersonal mindfulness), a higher capacity for empathy and receptivity in
relationships with students (interpersonal mindfulness), as well as stronger dedication
and engagement in their work.

- Teachers’ beliefs in their own professional capabilities (self-efficacy) foster
greater awareness of their own thoughts and emotions (intrapersonal mindfulness),
which in turn leads to higher work engagement.

- Among female participants, interpersonal mindfulness plays an important role
in the relationship between self-efficacy and work engagement. This finding can be
interpreted considering gender-specific patterns in the construction of professional
identity, whereby female teachers tend to place greater value on emotional
connectedness and relational competencies in interactions with students compared to
male teachers.

- Self-efficacy exerts a significant direct effect on work engagement in both
genders; however, this effect is more pronounced among male participants. For male
teachers, work engagement is more strongly associated with beliefs in their own
capabilities, whereas female teachers’ engagement is more often shaped by
interpersonal and emotional factors.

The obtained results indicate the need to integrate training and professional
development programs aimed at strengthening teachers’ self-efficacy as well as their
intrapersonal and interpersonal mindfulness. At the same ime, the findings highlight
the importance of considering gender-specific characteristics when designing professional
development approaches, as such consideration may contribute to enhancing teachers’
work engagement and improving the overall quality of the educational process.
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